APPR AT VALLEY CENTRAL
TEACHING IN THE 21>°T
CENTURY

A workshop by the VCTA
In collaboration with the Administration



Presenter
Presentation Notes
Today’s presentation will be online on both the VCTA page and sheila’s page

There is a lot of ground to cover and if you feel I’m speaking fast it is to cover that ground… I apologize 
I’m also not going to just read slides to you been to enough PD’s to know better than to that ….I will talk about them but I trust that you can read them yourself…

The advantage of having it online will let you go back through it after today and of course we expect that there will be questions and comments….

And I’m going to ask you to write down your questions / comments as we go along and we will take them at the end….and of course, you can always email us with any questions you might have long after this presentation…

I will set out two things as we begin…first you may not like some of what you hear or any of what you hear…one of my tasks as an officer is to be the point person on APPR…what I offer you is the things I have learned, the things you need to know about…so don’t shoot the messenger…this has been a collaborative effort with the VCTA and the administration
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Story about standing on stage...
A moving up day at VCHS….
The entire school in the auditorium….
Nervous….frozen….speechless….
The auditorium went pitch black
In that moment in the dark, the kid took a deep breath
and then the lights came back up…and the dedication got read…

Later, the kid found out that a teacher had taken their light key…and turned off the lights on purpose…
The teacher knew the kid…knew the kid just needed to breathe for a moment and get over her stage fright…

Of all the lessons learned in 13 years of school that one always stayed with her….because it showed genuine caring …it showed a teacher who really knew the student…it showed  a teacher supporting  a student’s learning…it was a highly effective teacher before highly effective became a catch phrase  who knew exactly what that student needed to be able to be successful and facilitated so the student could me….

It was an authentic teaching moment that took place out of the classroom and the curriculum as so much of our teaching does…and it was an authentic story because the kid in the story was me…and the teacher was Peggy Kennedy…and just before we started I closed my eyes and took a deep breath .



STAGES OF GRIEF
THIS ISN*T WHAT | SIGNED UP FOR!
DIENIAL

“The changes to APPR will kill the spirit of collaboration that
developed from NYSED and NYSUT working together. Evaluating
teachers based on test scores is a huge paradigm shift. The fact
that NYSUT was willing to work with NYSED to develop a fair
evaluation process shows good will on the part of teachers across
the state. To unilaterally change the terms of a jointly crafted
law at the eleventh hour poisons the atmosphere. Without buy-in
from practitioners in the field, this reform effort is unlikely to
succeed.”

From Joint letter to Chancellor Tisch/Board of Regents written by 8
Teachers of the Year and presented in May 2011
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I wanted to frame today’s discussion in the stages of grief because we need to recognize that we have experienced a loss
A loss of how things were…A loss of what we understood our work to be….
When this APPR system was first being framed
No one wanted to believe that this would happen …from NYSUT leaders, to superintendents…principals….teachers
This is part of a letter signed by the Teachers of the Year including Deb Calino
VC is fortunate to have Deb Calvino who is at State often which is unfortunate for her
Through entire process she has always returned from the state shaking her head…
Yet this has pushed through

Often as officers, ppl would ask us…is this really going to happen

Adminstrators faced and asked the same questions when this all first began….

And we know the answer now…because it has….it has been a highly charged political process and the stakes were high and APPR  with all its faults is our reality
However….that doesn’t mean we cant take ths thing and make it work for our students and our selves


http://www.nysut.org/nysutunited_16614.htm

“There was a time-
15 years ago—
education was a
great Job-It was

actually fun-
Dr. Richard Hooley, October 2012
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Dr. Hooley said this at a recent cabinet meeting with the VCTA officers and it struck me …he’s really right…it is important for us to support each other…to take the time to talk to one another…to do the social things…like the breakfasts or the happy hours…if we cannot find joy in this job…it becomes pure drudgery
Remember why you wanted to teach and stay focused on it….

During the recent hurricane, there were so many heartwrenching stories of people holding onto their homes, or their loved ones…in the middle of a storm it is important to keep in sight what gives you the encouragement to keep doing what you do…

And embracing the fun….

Don’t get caught up in the anger and the depression to the point that you miss the present moment…fun and good things are still  happening in our classrooms and our schools everyday….revel in them…enjoy them…


»

DO YOU FEEL THE EARTH MOVING
UNDER YOUR FEET?

Y B
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Our world has  not just changed…
It’s like the earth has split open and we are trying to find ground thats not moving….

And just when you do…it shifts again!

NED Hayes warned me when I told him about this presentation…be careful because you answer a question and then the answer changes two months down the line….it’s so true…

When the process started…we could wait till the contract was over to begin…and that was NYSUTs advice to us..but then the governor amped up the process by holding us hostage with state aid so suddenly our ground changed and we had to get moving and get moving fast…

Whenever I go on a boat the only way I can prevent getting sick is to focus on the horizon….The way to prevent gettting sick over all of this is to stay focused on our children…your own and your kids in the classroom…they are the horizon…they are the center of what we do….they will keep you grounded
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Presentation Notes
How did we get here?  Let’s take a look at how we, EDUCATORS IN 2012,  are thought of …….


AOW WE ARE THOUGHT OF

“When | first started teaching |
thought that | was doing it for all
the right reasons. Shorter hours.
Summers off. No accountability.”

Elizabeth Halsey, BAD TEACHER
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This is a far cry from Dead Poet’s Society, Dangerous Minds, Stand and Deliver… Mr.. Holland’s Opus—classic teacher movies…all of those movies are from the 1990’s
What’s last the movie about teaching that was respectful….that showed what a good educator is? 
This is what people really think about our work as educators today ….Why?  

Because that BAD TEACHER makes a far longer lasting impression….
We all can think of a BAD TEACHER but really  is more likely the BAD EXPERIENCE…that the public thinks of…they sat in a 3rd grade classroom once and they think they know how to run one…how often at a CABC meeting over the last 4 years…have we heard a community member say…”Listen –I had half day Kindergarten and it was good enough for me….” The thing is what worked for someone n kindergarten in 1980 is not going to work in 2013….the world has changed and one thing we have to change is how we are thought of….


IN WHAT OTHER PROIFESSION

@ Countless arguments used to denigrate public
school teachers begin with the phrase “in
what other profession....” and

@ conclude with practically anything the anti-
teacher pundits find offensive about public
education.

@ Due process and collective bargaining are
favorite targets,

@ as are the erroneous but tightly held beliefs
that teachers are under worked, overpaid
(earning million dollar pensions), and not
accountable for anything.
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This is an excerpt from the handout you received ….in what other profession
This is our public relations reality of today….
In what other profession….do people get that much time off and get paid….in what other profession do you get paid so much to work so little….in what other profession do you get automatic job protection for life….no matter how horrible the teacher is….

This is of course not the truth of the matter but the 
Mike Bellarosa  shared a story of an incident this summer that I want to share with  you,
Community member was having discussion, and mentioned her last child was coming to HS this year…..
Woman told Mike she was nervous bc evryone knosw that our HS –VCHS—was full of horrible teachers….
Mike being Mike….didn’t yell at her, but asked her a ?... “Really….well how do you know that?” 
The woman proceeded to tell her of a few incidents she had had where she was not pleased with like two or three teachers in the past….

So Mike said, So you’ve got two or three teachers that you’re not happy with at the HS out of about 120 teachers…and you think the HS is filled with horrible teachers? 
The woman admitted that maybe “filled with” was a little over the top….
But the problem is that the one BAD incident really spoils so much of the great moments that take place everyday….


STAGES OF GRIEF
ANGER

A math teacher who teaches Trigonometry, a class for which there is a
state Regents exam, pointed out the following trap for teachers. He has
some students in Trig who wanted to take the class to challenge
themselves, but may not do very well on the Regents exam.

Most of these students don’t need to pass the exam to graduate as they
have fulfilled their math requirements already. So, some of them may
decide to blow off the exam, though they still have to take it because it
is the final exam for the course; others may give their best effort on the
exam to see how well they can do, but may not score very well.

Yet all of these scores are going to be used to judge the teacher as part
of his APPR score here in New York.

So, the teachers now have an incentive to prevent students from
challenging themselves and trying higher level math. After all, if they
challenge themselves but don’t do well on the exam, it hurts the teacher
more than the student.

The higher the stakes of the test the more the testing becomes a
deterrent to learning.”
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Anger is where many people are ….with APPR ….
and even as you move to the next stages of grief… it’s an easy stage to fall back to because so much of it is frustrating such as illustrated by this story which is essentially about 
The fact that now teachers  are tied to test scores like the REGENTS they may deter students from trying harder courses because they don’t want the Regents score to go down…..

This isn’t a VC specific example…I pulled this from the NYSUT web….
And I want to set the record straight…even while NYSUT through the major efforts of Maria Neira, VP and Prez Dick Ianuzzi  are negotiating through the process in the best interest of students and educators…at the same time they are giving the same message over and over….you have to have an evaluation that is fair and productive for kids and educators and not counterproductive to what research is saying….

This system is not always fair to kids/educators.  It is counter produtive to what research says….yet it has been enacted and we must find a way to make more productive ….which is why NYSUT has been involved with it from its start

To put it simply…it was being done with or without our voice at the table….At least our voice at the table has put some better stuff in place and given us a claim in our own future…
Because it is negotiated it will change…just like contracts change….it is a living document so to speak like a contract …but in the end it is better that way
After all you wouldn’t want to be working under the terms conditions of the first contract would you? 


»

LESSOINS FROM SERMON ON THEE
MOUNT

® And Simon Peter said, “Do we have to write
this down?”’

® And Phillip said, “Will this be on the test?”
® And John said, “Would you repeat that?”
® And Philip said, “Will this be on the test?”
® And John said, “Would you repeat that?”

@ And Andrew said, “John the Baptist’s
disciples don’t have to learn this stuff.”

® And Matthew said, “Huh?”

® And Judas said, “What’s this got to do with
real life?”



Presenter
Presentation Notes
The Sermon on the Mount illustration….where Jesus gives the infamous Sermon on the Mount was published in the ECHOES about  years ago by Jim Lignori….About the time that standardized /high stakes testing was starting to ramp up….

It always stayed with me and I thought it was appropriate to share here….because it really illustrates how standardized testing really causes us to miss the boat ….and how teaching to the test is counterproductive to learning….

All kids are worried about is will it be on the test..what good is the test if the skill or content is forgotten as soon as the test is over…this is not authentic assessment or good education this is teaching to the test….



@ Then one of the Pharisees, an expert in the
law, said, “l don’t see any of this in your
syllabus. Do you have a lesson plan? Is there
a summary? Where’s the student guide? Will

there be a follow-up assignment?”
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Our last observation system was legislated in 2000 and it had the potential to be  how a “GOTCHA” system….Not just for teachers but for schools ….schools were going to be found ineffective but a school in need of improvement

I see the new APPR system as having the potential to correct that …..but I’ll elaborate on that more later

And this isn’t just my opinion, we talk constantly to VCAA and CO administration I can attest on behalf of the officers that we are all on the same page and this is not about a GOTCHA mentality…I’ve talked to administrators a lot about what they are seeing and just yesterday at the MS faculty meeting Ned, Russ and Dan talked about how excited they are to be back in the classroom….

It is definitely a positive outcome of this APPR system…as opposed to the old way where every year administrators didn’t see 2/3 of their staff every year….
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It is important to take a break, a deep breath and step back from the situation and humor is probably one of the best medicines we have to get through this…

You have to be able to keep a sense of humor…
And we know that the focus on testing and especially tying scores to testing is counter productive 
NYSUT is leading a huge movement against teaching to the test…and the overemphasis on testing….which we will be rolling out locally….called Getting it Right and it is about building bridges with parents and the community to put assessment in its proper place in education…for the betterment of student learning….
Getting it Right….Student Assessment…and we are preparing and planning to go reach out into our communities with our parents through a new program that NYSUT invited the VCTA to be a part of-it is a large amount of the work VP Rich Steger is focusing on and we will be reaching out to all of you for your help
How do you get rid of standardized testing? …the good news is that there is movement in this direction state wide and nationally…but it will take time to refocus and we are the key to doing this and that you have to abide by as you are working to eliminate it 
We know that what is happening is counterproductive to learning…working toward changing the way we have been forced to adopt standardized testing….toward more authentic assessments





»)
® “After 30 years of doing such work, | have
concluded that classroom teaching ... Is
perhaps the most complex, most challenging,
and most demanding, subtle, nuanced, and
frightening activity that our species has ever
Invented. ..

@ The only time a physician could possibly
encounter a situation of comparable
complexity would be in the emergency room
of a hospital during or after a natural
disaster.”

Lee Shulman, The Wisdom of Practice
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There are people who recognize what our work is as educators…but not enough….

We have a lot of hard work to do to change the public perception of education today….and we must start one community at a time….

There is truth and there is perception and while perception may not always be the truth….a person’s perception is their reality which becomes the truth to them

This is more on our already overflowing plates….but hopefully today you will see it is essential work for us to change the perception in order to be listened to and to have the ability to make the difference that we hope to make…all to do
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And here is why

Yet this is how we are promoted by our governor…and here is the  truth

Remember perception becomes reality


STAGES OF GRIEF
BARGAINING-DEPRESSION
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As you move out of anger you have to find a way to cope…to do what needs to be done …As Sam Baldwin says in Sleepless in Seattle…..

I will get up and remember to breathe….important for us to do this too….

And eventually I wont have to think back to how great and perfect we had it for a while…

IF and When you move out of anger….you will probably find yourself longing for the good old days….I know I remember when I didn’t seem to have to work every moment when I am outside school….when I could have fun with my students and not worry that they were weren’t engaged cognitively for five minutes…even though they are just as engaged in that those moments building community needed for collaboration

Anger is a difficult place to stay…because it can consume you…make you bitter and you don’t want to go there…when you find yourself angry over this and depressed over this at the end of the day I would suggest to you think of some student who made you smile that day, who made you laugh…focus on that kid and the difference you will make in his/her life because you are an educator…and let go of the anger in that moment…it makes it easier to remember to breathe when you do


The best thing about being
a teacher iIs It matters.

The hardest thing about
being a teacher is it
matters every day."

~Todd Whitaker
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Our work is getting harder….much harder year after year…
I don’t speak to anyone who doesn’t tell me that…so I decided to try to find out why is it this way ? 
and I want to share what I have found today because it sort of gives you a framework of understanding why we are sitting here trying to figure out how to navigate ourselves through this new system of evaluation
.
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Presentation Notes
Our classrooms are changing…the nature of how we do our work as educators is changing ….what we are being asked to do….ideas that are coming to the forefront seem so radically different to how we have always done things…
Why? 


REMEMBER SHIFT HAPPENS...
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Remember a few PD’s back we started the presentation started with “Shift Happens” Did You Know…..

This is Did You Know updated from the original…this update is 4 years old 

Change is exponential….that is what I remember from the orignal… we are living exponentially…..which means it  doubling at a rate 2,4,8,16,32,64,128,256…that is mind numbing

Exponential change is probably one of the reasons we are so overwhelmed
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http://jonnsonmemo.blogspot.com/2012/04/friday-focus-42712.html
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One of the things that is changing and changing fast is our kids 

Now they are 21st century learners….

I first paid attention to that term last February when I attended the training that we presented to you last April…..
I thought what the heck do they mean by 21st century learners and technology….
And like many ppl I thought oh well I use pwrpoints and a smartboard I’m good to go

But as we explore the rubric/standards and elements this morning you will see that being highly effective 

requires a deeper understanding because 21st century learning and teaching is much much more than powerpoints and a smart board….


215" CENTURY KIDS
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I saw this in my own class a couple of days ago…
We are doing a unit on Environmental Art with our 6th graders and we are tying it to the LORAX….
We found an Ebook but unfortunately it kind of crapped out when we went to use so we had the regular book as a back up 

So for one class they had the regular book…
The next day the ebook was up and running again and we used for another group

The ebook was someone reading the same exact book by Dr. Seuss we read with some music and sound effects and we showed it on the smartboard…

Guess which way engaged the kids more? 


TEACHING IS CHANGING
DRAMATICALLY...

Because our world Is
changing and so
quickly....
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It is about exponential change


DRIVE BY DANIEL PINK

® 1996- Two online dictionaries

First one iIs funded by MICROSOFT
Paid Professional Writers
Editors Craft articles on Thousands of Topics

Well Compensated Managers oversee project to ensure
its completed on budget and on-time

Plan to sell on CD and through subscription on-line

Second one is created by 10,000 hobbyists
People who write and edit for fun
Absolutely no pay for efforts
Free online to anyone

Which one will succeed?

http://www.danpink.com/books/drive
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As I was preparing this presentation I started digging deeper into questions….and one of the questions I wanted answers to is “HOW do we prepare students for the world they will live it” 

I found this book by Daniel Pink—Drive 
Daniel Pink worked for the Dept of Labor and has written 4 books on the future of the world of work….including A Whole New Mind, Johnny Bunko and Free Agent Nation…

In drive he offered this illustration of how our incentive what drives us is changing

He asks you to imagine you are posed with this scenario in 1996…and you need to predict by the 1996 prevailing rules of business which one will succeed

So one company will complete the task with compensated professionals 
One company will be run by unpaid volunteers….

By our understanding of business which should be successful…
How many are you guessing the second one….


DRIVE BY DANIEL PINK

@ First one is MSN Encarta
Microsoft pulled the plug on 3 years ago

® Second one 1s WIKIPEDIA

Largest, Most popular Encyclopedia
17 million articles
270 languages
3.5 million in English

WHY?
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This illustrates 
Understanding how the world of business/economy is changing helps you to understand the changes in our world

Yes we are driven by the world of business 

Why? The purpose of school in the 19th/20th centuries was to prepare us to be productive citizens and get us ready for the world of work….

How do we do that for the 21st century….We are no longer preparing kids to be productive citizens of this country but of the global village that we are now a part of –the future is here

And what will the world of work look like for them…..
Remember the prediction that today’s workers will have 14 jobs by the time they are 38 ….what are the essential skills that they need? 



CARROTS AND STICKS DON"T WORK

@ Behavioral Science has held out
Promise to raise our pay..we work harder
Promise an A on a test...we study harder
Dock us for being late...we show up on time
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One of the things that Harvard Business School researchers are saying is that the old model doesn’t work…The carrot and the stick model was held that if we were compensated by an outside force we would do our work…. 
In the old model our work was Algorithimic—Routine  

Go through the same steps….get the same results….get compensated….

Even teachers did/and want to do this
Same dittos….same lectures….same projects year after year  
NOT the best model of teaching but definitely one that exists….

But they don’t work as well as they used to ….why? 

Because there is another model of work ….a model we see in our advanced students…the heuristic model where satisfaction comes as much from solving the problem as it does from the outside compensation….maybe even more than from the outside compensation….


@A Third Drive

“The performance of task provides
Intrinsic reward”...Harry F. Harlow

The Joy of the Task

How do we bring Intrinsic
reward to education?
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The third drive is intrinsic…..Doing something for the JOY of the TASK…and this is what typically drives the Creative thinker…the problem solver….there is as  much reward from solving the problem as the compensation

Do you teach for the money or for the joy of it? 


HOW DOES THIS CHANGE WHAT WE
ARE DOING IN THE CLASSROOmMY?

e
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Why is this change there ? 

Because the algorithmic tasks which made up so much of the workforce in the 20th century are disappearing in the 20th being replaced by Heuristic tasks which are the creative problem solving tasks in the 21st century….

It is predicted that algorithmic tasks will only make up 30% of the jobs in the future 
70% will be heuristic 

Who are our heuristic kids in the past in the classroom…the advanced kids….the bright stars we love to teach….how much of the overall % do they make maybe 15-20%  WE NEED TO PUSH THAT NUMBER TO 70% TO COMPETE GLOBALLY AND HOLD OUR STANDING IN THE FUTURE….

When I discovered this I started to see why the teaching standards and the CCS are written the way they are and with such urgency


® The secret to high performance and
satisfaction—at work, at school, and at
home—

@ IS the deeply human need to
direct our own lives,
to learn and

create new things, and
to do better by ourselves and our world.

Drive by Daniel Pink
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This is what is primary drive behind 21st century education…

Replace human with student.


FRAMED FOR 21°" CENTURY KIDS

IS the deeply student need to
direct his/her own lives,
to learn (how to learn) and
To create new things/solve new problems and
to do better by themselves and their world.

Based on Drive by Daniel Pink
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When you start looking at the standards the elements and the CCS you start to see lots of overlapping ideas….

When we take apart the elements and explore the rubric you will see how all these ideas have been woven together and now hopefully you will start to see why….

Because it is much easier to get out of the ANGER phase if you can understand the WHY of what has changed and what the thought process behind that change is….
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This first step in understanding this system is to change our perception….we have to let go of our mistrust for the other side…

It is about building trust
Just like 
The first Thanksgiving, historic or mythic, teaches the same lesson….
Two opposing sides….came together for common purpose
Two celebrate what they had that was good…in the face of great adversity

They had to trust…each other

What if….Lucy didn’t take away the football? How would that change Charlie Brown’s attitude…what if Lucy worked with Charlie Brown to help him improve his kick…how would Charlie Brown change? 
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Cracked pot story
Do you know this story? 
It is the story of 2 waterpots that were carried everyday to be filled.  
One was perfect and one was cracked.  
The cracked waterpot  felt inadequate because everyday by the time it was carried back from the well it was half empty. 
The pot apologizes to the woman who carries it everyday for not being like the perfect pot and only delivering half the water.  
The woman tells the pot that she took advantage of the flaw and planted seeds along the route that pot passed over on the way back from the well…and flows now grew on the path that made their home more beautiful
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I know in my work shop in April I talked about finding what is good in APPR and making the best of it 
And it can be hard to see that….especially when the new system is so unfamiliar…but it is possible to find good in it…we need to look for the flowers along the path


SAVED HARMLESS

® What 1t means
@ It means things will change “in-flight”
® It means we need feedback

@ It means things will be considered globally
and individually...what is best for all



Presenter
Presentation Notes
As we enter into looking at the system…I want to make sure that everyone understands “Saved Harmless” 


)
THIS Is NO T ABOUT ONE/TWO

LESSOINS

® When answering questions, think in terms of
what you do over the course of the year

@ Address the specific lesson they will see, but
also provide evidence from the unit it
belongs to.

@ Attach appropriate supporting information
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The first rule is … this is NOT Just about the lesson they are seeing


YOU ARE SHOWING OFF YOURSELF

@ Like a job interview—why are you good at
what you do

@ An opportunity for professional conversation
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Remember you are talking about your teaching….your relationship with it…show off what you do…

Take advantage of the professional conversation….

Talk about what you do … and talk in relationship to the rubric…

So now we are going to really unpack that rubric….


OASYS- WHICH FORM IS WHAT ¢

soeov.miglearningpla

om/LearningPlan/LearningPla > : i 2.g i3

- | ] search +

2§ share | More 2 Signln A +
My User Profile Action Required -

Change Password

Post Observation Self Reflection (Teacher-R) - Forms For Observations
Status: AWAITING FORM SUBMISSION
Action: Submit Post Observation Self Reflection (Teacher-R) - Forms For Observations

NEW Pre-Observation Form (Teacher-R) - Forms For Observations
Status: AWAITING FORM SUBMISSION

Professional Responsibi s Form (Tch-R) - Forms For Observations
Status: AWAITING FORM SUBMISSION

Post Observation Self Reflection (Teacher-R) - Forms For Observations
Status: AWAITING FORM SUBMISSION
Action: Submit Post Observation Self Reflection (Teacher-R) - Forms For Observations

NEW Teacher Reflection Form (Tch-R) - Forms For Observations
Status: AWAITING FORM SUBMISSION

Professional Responsibi s Form (Tch-R) - Forms For Observations
Status: AWAITING FORM SUBMISSION
Submit Professional Responsibilities Form (Tch-R) - Forms Fer Observations

In Progress

Pre-0Obs. Conf. Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins

Status: AWAITING ADMINISTRATOR FINALIZATION

Submitted: 09/18/2012 03:37 PM

Action: View Pre-Obs. Conf. Evidence Collection (Admin-R} - Required Evidence Collection Forms for
Admins

n

Observation Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins
Status: AWAITING ADMINISTRATOR FINALIZATION
Submitted: 09/21/2012 08:43 PM
Action: View Observation Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins
Post Conference Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins

" Status: IN PROGRESS - AWAITING FORM COMPLETION Ll
Scheduled Date: 09/24/2012 08:53 AM

Professional Responsibi
Collection Forms for Admins

Status: IN PROGRESS - AWAITING FORM COMPLETION
Scheduled Date: 09/10/2012 10:00 AM

NEW Teacher Reflection Form (Tch-R) - Forms For Observations
Status: AWAITING ADMINISTRATOR ACCEPTANCE
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Let’s start by looking at OASYS….and it is overwhelming at first




OMG - A MILLION FORMS!

®0ld forms: Don’t use these~

Pre- observation Form (tchr -r)

Post-observation Self Reflection

~orm (tchr-r)

@®These forms have been
updated.
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The first thing you notice is how many forms you have and the ones you don’t need

I had a teacher ask me if we couldn’t tell Sheila to get rid of all these confusing forms…


WHY DON"T THEY JUST GET RID
OF THE FORMS WE DON’T NEED

@They can’t be removed from
the system, because they
will wipe out some people’s
submissions.




OMG - A MILLION FORMS!

® NEW forms: (3 per observation)
NEW Pre-Observation Form

NEW Teacher Reflection Form
Professional Responsibilities Form
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So we have come up with a cheat sheet at the request of the exec council ….


- "'l Search = ﬁ Share | More 2>
Action Required

Post Observation Self Reflection (Teacher-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit Post Observation Self Reflection (Teacher-R) - Forms For Observations

' NEW Pre-Observation Form (Teacher-R) - Forms For Observations
‘ » Status: AWAITING FORM SUBMISSION
Action: Submit NEW Pre-Observation Form (Teacher-R) - Forms For Observations

Professional Responsibilities Form (Tch-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit Professional Responsibilities Form (Tch-R) - Forms For Observations

Post Observation Self Reflection (Teacher-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit Post Observation Self Reflection (Teacher-R) - Forms For Observations

‘ NEW Teacher Reflection Form (Tch-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit NEW Teacher Reflection Form (Tch-R) - Forms For Observations
Professional Responsibilities Form (Tch-R) - Forms For Observations
‘ » Status: AWAITING FORM SUBMISSION
Action: Submit Professional Responsibilities Form (Tch-R) - Forms For Observaticns

In Progress

Pre-0Obs. Conf. Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins
_ Status: AWAITING ADMINISTRATOR FINALIZATION
" Submitted: 09/18/2012 03:37 PM
Action: View Pre-Obs. Conf. Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins
Observation Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins
~ Status: AWAITING ADMINISTRATOR FINALIZATION
© Submitted: 09/21/2012 08:43 PM
Action: View Observation Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins
Post Conference Evidence Collection (Admin-R) - Required Evidence Collection Forms for
~ Admins
" Status: IN PROGRESS - AWAITING FORM COMPLETION
Scheduled Date: 09/24/2012 08:53 AM
Professional Responsibilities Evidence Collection (Admin-R) - Required Evidence
~ Collection Forms for Admins
" Status: IN PROGRESS - AWAITING FORM COMPLETION
Scheduled Date: 09/10/2012 10:00 AM
NEW Teacher Reflection Form (Tch-R) - Forms For Observations
Status: AWAITING ADMINISTRATOR ACCEPTANCE



Presenter
Presentation Notes
If you have NO FORMS,  CALL SHEILA’s office

You will most likely have 4-8 forms 
NEW Teacher reflection
Prof Responsiblities
And if you have a observation schedule in the next few weeks you may also see the NEW preObservation form



®

- "'l Search =
Action Required

i ﬁ Share | More 2>

Post Observation Self Reflection (Teacher-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit Post Observation Self Reflection (Teacher-R) - Forms For Observations

NEW Pre-Observation Form (Teacher-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit NEW Pre-Observation Form (Teacher-R) - Forms For Observations

Professional Responsibilities Form (Tch-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit Professional Responsibilities Form (Tch-R) - Forms For Observations

Post Observation Self Reflection (Teacher-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit Post Observation Self Reflection (Teacher-R) - Forms For Observations

NEW Teacher Reflection Form (Tch-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit NEW Teacher Reflection Form (Tch-R) - Forms For Observations

Professional Responsibilities Form (Tch-R) - Forms For Observations
» Status: AWAITING FORM SUBMISSION
Action: Submit Professional Responsibilities Form (Tch-R) - Forms For Observaticns

n Progress

Pre-0Obs. Conf. Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins

_ Status: AWAITING ADMINISTRATOR FINALIZATION

" Submitted: 09/18/2012 03:37 PM
Action: View Pre-Obs. Conf. Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins

Observation Evidence Collection (Admin-R) - Required Evidence Collection Forms for

Admins
~ Status: AWAITING ADMINISTRATOR FINALIZATION

Submitted: 09/21/2012 08:43 PM
Action: View Observation Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins
Post Conference Evidence Collection (Admin-R) - Required Evidence Collection Forms for
~ Admins
" Status: IN PROGRESS - AWAITING FORM COMPLETION
Scheduled Date: 09/24/2012 08:53 AM

Professional Responsibilities Evidence Collection (Admin-R) - Required Evidence
‘ ~ Collection Forms for Admins
" Status: IN PROGRESS - AWAITING FORM COMPLETION
Scheduled Date: 09/10/2012 10:00 AM
NEW Teacher Reflection Form (Tch-R) - Forms For Observations
Status: AWAITING ADMINISTRATOR ACCEPTANCE

Desl



Presenter
Presentation Notes
Once you open one up and start working if you save it  it goes into your in-progress  section


OMG - A MILLION FORMS! (CONT’D)

® Everyone has two sets of forms in MLP right
NOW:
The old Post Observation Self Reflection
(DON’T USE THIS ONE!)

The NEW Teacher Reflection form
(USE THIS ONE)

Professional Responsibilities form




WHY ISNT mY PRE-OBSERVATION
FORM THERE?

@ Your evaluator sends it to you when they
schedule your observation

@ In the event of an unannounced observation,
you will get the form after the observation




TIMELINE AND FORMS

® Announced Observation

You receive an email from OASYS indicating that
you have received Pre-Observation Form

You receive an email from OASYS indicating an
observation has been scheduled for you
TIME will be in Hour/Minutes

Notification must be 5 SCHOOL days before
scheduled conference

Pre- observation form submitted 3 days before
observation

First observation-all admins requiring conference




WHAT DO | NEED AND WHEN?

®Pre-Observation Form

@SUBMIT 3 days before Scheduled
Observation (Announced)



Presenter
Presentation Notes
The conferences are optional and can be held at the request of either the teacher or the adm….
I think the conferences are key…we need to take the time to talk so if you are going to opt out of the conference at least make sure you are comfortable about where you are in the process

We have asked the administration to speak plainly…if there are concerns let you know about them as they see them…formative rather than summative assessment…

It is imperative that you speak plainly as well…this is a professional conversation…you may have be meeting in the principals office or the superintendents office but there is no need to be intimidated…ask the questions
How am I doing? What more do u need to see? Where do you need evidence for me? 

And if asked if you think you are E or HE—speak plainly and tell them why 


WHAT WAS ON TIHE LESSON
TEMPLATE

® You don’t have to do this, however new
forms don’t really have place for lesson
nlans

\NY State/Common Core Standards:
_earning Outcomes

_esson plan components

Pacing

©@ ®©® ©® ©®




®

A LOOK AT THE PRE-OBSERVAT
FORM

i - - e
e P http://www.mylearningplan.com/oasys/FormViewer/Index/557612/1/: O ~ & X .mmmmmmm WP NEW... X m- o} 19 o3
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x Go 3|E - "’ Search ~ ﬁshara | More 3> Signln % -

Evidence Collection

1.1 How did you demonstrate knowledge of child and adolescent development, including students’ cognitive, language,
social/emotional, and physical developmental levels?

* Describes developmental characteristics of students
« Creates developmentally appropriate lessons

% @ |[Tahoma B JU|A a

1.2 How did you demonstrate current, research-based knowledge of learning and language acquisition theories and
processes?

« Uses strategies to support learning and language acquisition
» Uses current research

% © |[Tahoma BIUI AL A ¥

™

TWElL & 5 - ERME . .. i TR Tt

= 4. ) = —-l - = 10/14/2012


Presenter
Presentation Notes
Type right in there 
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X @ YTD [®!~ vanoo

| Seatch 1 Download Youtube @ Amazon e eBay Coupons v (&) Radio A - Options =
= y p p

Lesson Name:

Evidence Collection

1.1 How did you demonstrate knowledge of child and adolescent development, including students’ cognitive,
language, social/emotional, and physical developmental levels?

l..m

« Describes developmental characteristics of students
« (Creates developmentally appropriate lessons

=
ey
=
=
b\
g
4
&
“
]

M
o]

1.2 How did you demonstrate current, research-based knowledge of learning and language acquisition theories and
processes?

+ Uses strategies to support learning and fanguage acquisition

IPEIAPPR 2t Valley Center | 5 NEW P

You can type your answers in Word and then cut and paste.

Or, you can type directly on the form.....
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Ii —':I ['\- = ':l M http://www.mylearningplan.com/oasys/FormViewer/Index/557612/1/283315/0/
| &' Yahoo! Search - Web Search | 2 Valley Central Teachers Asso... | N Novell WebAccess | Valley Central High School /... | = My Learning Plan W= NEW Pre-Observation For... * | '-.l Google |
File Edit View Favorites Tools Help
x Go 3'8 - '.'l Search = |- ﬁ Share | More 3> Signln 9, ~
X éYTD |!V Yahoo v| Search <|b ﬁDownload Youtube 8 Amazon e eBay Coupons + () Radio n - D n| = Options ~
File List
(&) Add A File
File Name Date Uploaded Size
To view the Teacher Practice Rubrics click HERE
"— ‘
| @ Submit | | Ln] save | |x]Save & Notify | | €l Reset || (M Print | | - Comment | | 4
¥ Bl » P RReR IPERPPR 3t Valley Cent.. || 5 NEW Pre-Observati.. | & MEA-Itls Timefor.. || 2] Publicationd - Micr.. | % VTD Video Downloa.. | < W lT ¥l 1019Pm

You can attach supporting evidence
Unit Plan/Lesson Plan

Unit Assessments
If it is over limit for MB (like a powerpoint) you can email to evaluator

MUCH OF YOUR EVIDENCE CAN BE ATTACHED TO THESE FORMS
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x Go 3'8 - '.'l Search - ﬁ Share | More 3> Signln 9, ~
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File List
Size

(&) Add A File
Date Uploaded

File Name

To view the Teacher Practice Rubrics click HERE
L ___________________________________________________________________________________|
|| Lﬂ] Save | [ Save & Notify | | ‘?i Reset || (®Print || ./ Comment | | 4
FEPublicationd - Micr.. "= VID Video Downloa.. | <mPE G 1019em

| D Submit
P& NER RtE: Time for o

/& NEW Pre-Observati...

P& APPR 2t Valley Cent...

38 » PR APPR

While you are working on the form, you can save your work by going all
the way to the bottom of the form.

When it is finished, hit the submit button.



SHOW EVIDENCE

®T

NIS IS a

teacher

pout showing off what you do as a

® Understanding what is inherent in the
standards/elements-21st century skills




SHOW EVIDENCE

® Every element

But only one indicator (every bullet is an
Indicator)

® Knowing the Teacher Rubric
What is the difference between the four levels

Concentrate your efforts on Effective/Highly
Effective

Review your rubric as you are working on




\ )| M-# hitp://www.mylearningplan.com/oasys/FormViewer/Index/542862/3/283315/0/ P~c x| i g 503
| ? kidspeak - 21st century |... | @ Drive | Daniel Pink | @Valley Central Teachers ... | ¥ = My Learning Plan ||_-| Oops! This page appear... | W Observation Evidenc.., * | [Ed Close Friends | @ Mew Tab | |
File Edit View Favorites Tools Help
x Go g'C - "'l Search ~ - ﬁ Share | More 3> SignlIn ‘\ =
X éYTD |!v Yahoo v| Search 1|> EDownload Youtube 8 Amazon e eBay Coupons ¥ (@ Radio - D n‘ 2 Options =
T T T TS TS I

t-we are going to learn how to draw a tree.
t- these are some exaples of other artists and their trees. 09/21/2012 8:34 pm

5.5 Teachers prepare students to understand the format and directions of assessments used and the criteria by which
the students will be evaluated.

» Communicates purposes and criteria
= Provides preparation and practice
= Provides assessment skills and strategies

t- where did he start with the tree?

t- what kind of letters? vs and ys

t- what happens? they get smaller.

t- bark is made by the repetition of lines.
shading- dark and light. 09/21/2012 8:34 pm

7.1 Teachers reflect on their practice to improve instructional effectiveness and guide professional growth.

« Reflects on evidence of student learning
» Reflects on biases
» Plans professional growth

t-We will have a pre-test and post-test. 09/21/2012 8:34 pm

Evidence for other standards / elements:

To reference the Teacher Practice Rubrics, Please click HERE.

| (mPrint |
Observation Evidence Collection (Admin-R) - PATRICIA BEHR - Windows Internet Ex >
5 Observation Eviden... f 2 APPR 3t Valley Cent... [0 APPR Cheat Sheet ... Microsoft Excel - ele... 2 "what do Tneed whe... i NYSUT_Teacher_Pra...

Teacher Rubrics available on
bottom of OASYS forms...



STANDARDS” WEIGHTS

@ Standard 1 - 10%
® Standard 2 - 19%

® Standard 3 - 30%
@ Standard 4 - 21%

® Standard 5 - 10%

® Standard 6 - 5%
® Standard 7 - 5%



Presenter
Presentation Notes
Ned story….tell them the weights…

The elements have weights too within the standards and I created a sheet showing you the elements heaviest to lightest so that would be illustrated for you but the presentation goes in element order.


»

WHERE DID ThHE STANDARDS AND
ELEMENTS COME FROM?

® NYS Standards are based on the National
Standards -RTTT

® They are connected to Common Core
Standards...215t century learning

® Elements and Indicators written at SED using
a committee that included Administrators
and Teachers



Presenter
Presentation Notes
Wanted to know where did you get these from

Called NYSUt  S, T and I

This is the answer


EACH BULLET = ONE INDICATOR
EVIDENCE FOR ONE INDICATOR

cNOUGHH

Signin %, -

v |*] search ~- - 5§ Share  More >

x Google
Evidence Collection

1.1 How did you demonstrate knowledge of child and adolescent development, including students' cognitive, language,
social/emotional, and physical developmental levels? i

i

« Descrbes developmental characteristics of students
« Creates developmentaly appropriate lessons

C

i

1.2 How did you demonstrate current, research-based knowledge of learning and language acquisition theories and
processes?

« Uses strategies to support learning and language acquisition
« Uses current research

C

10/14/2012



Presenter
Presentation Notes
Items numbered are elements 
Bullets are indicators


Professional Responsibilities Evidence Collection (Admin-R) - Required Evidence
. Collection Forms for Admins

Status: IN PROGRESS - AWAITING FORM COMPLETION

Scheduled Date: 09/10/2012 10:00 AM

Complete

Pre-0bs. Conf. Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins
Status: COMPLETED

Completed: 09/18/2012 03:37 PM
‘ BAction: View Pre-0Obs. Conf. Evidence Collection (&dmin-R) - Required Evidence Collection Forms for

Bdmins

Observation Evidence Collection {Admin-R) - Required Evidence Collection Forms for
Admins

Status: COMPLETED

Completed: 09/21/2012 08:43 PM

Action: View Observation Evidence Collection (Admin-R) - Reguired Evidence Collection Forms for
Edmins

Lesson Plan Template (Teacher-R) - Forms For Observations
Status: COMPLETED

Completed: 09/17/2012 11:06 PM

Bction: View Lesson Plan Template (Teacher-R) - Forms For Observations

Pre-Observation Form (Teacher-R) - Forms For Observations
Status: COMPLETED

Completed: 09/17/2012 11:25 PM

Bction: View Pre-Observation Form (Teacher-R) - Forms For Observations

Pre-0bs. Conference Agenda Meeting Motes (Admin-NR) - Forms For Observations
Status: COMPLETED

Completed: 09/18/2012 03:44 PM

Bction: View Pre-0Obs. Conference Agenda Meeting Notes (Admin-NR) - Forms For Observations

MEW Teacher Reflection Form (Tch-R) - Forms For Observations
Status: COMPLETED

Completed: 09/30/2012 09:51 PM

Bction: View NEW Teacher Reflection Form (Tch-R) - Forms For Observations



Presenter
Presentation Notes
Third area is th complete section- when you are finished with a form
Can still view it


»

1.3 Teachers demonstrate knowledge of and are responsive to diverse learning needs, interests, and experiences of all
students.

« Meets diverse learning needs of all students
= Plans for student strengths, interests, and experiences

Pre-Dbs. Conf. Evidence 1.3

LP- Teacher has assesed drawings that the student completed previously and will help students during independent study.
Student will be encouraged to draw a tree at a level comfortable for them,
Teacher will use the pre instruction drawing to encourage the student to try to improve that work, 09/18/2012 10:44 am

The dass is truly a mix of all levels. Most of the 18 are on level, They are a personable group. One student has contacted me by email to ask to have her seat
moved because she wants to be able to work. I told her we would address it when I saw her again on Wednesday.

Pre-obs. Caonf,

Students will be able to work at their own pace. They will have seen a video on the previous day that shows an advanced drawing of the tree and wil be
encouraged to apply texture to the tree. 09/15/2012 11:43 am

The short-term objective the lesson addresses is to build student confidence in drawing, trees in particular.
It gives the opportunity for students to practice technigue needed to be successful in the project.

It prepares them for the study of landscape and focal paint.


Presenter
Presentation Notes
When you view it,  You will see evidence
Stuff you provided….stuff they picked up from discussion

NO Score and NO bias NO judgment

I know this is one of those WHAT IF…scenarios….WHAT IF that doesn’t happen? 

NO Score No Bias No Judgment is very counter to how observation has happened before….that is why INTERRATER Reliability is required of the administrators

Any administrator should be able to look at the body of evidence and come within a point of the score another administrator would give….

There have been lots of WHAT IF scenarios through this …sometimes our answer is Thanks I didn’t think of that and I will get on it…sometimes our answer is well we have to wait until we get there ….keep bringing them forward but realize with some we can be proactive and some we can’t address other than being reactive


9 STANDARD 1 (10%) - KNOWLEDGE
OF STUDENTS AND STUDENT
LEARNING

clement1-25%

@ 1.1 How did you demonstrate knowledge of
child and adolescent development,
Including students' cognitive, language,
social/emotional, and physical
developmental levels?

Describes developmental characteristics of students
Creates developmentally appropriate lessons



Presenter
Presentation Notes
NOTICE elements are also weighted and you have a sheet showing you those weights heaviest to lightest   
When we negotiated these we used two criteria…what was truly important to teaching children well and what was easier to show evidence for


M@ INSTUCHoN BAaSed NPon SUAENT devalopmenial neeas.

Indicators Ineffective Developing Effective | Highly Effective
Deseribes [Teacher is unable to [Teacher describes crally  [Teacher describes orally addition to accurate knowledge of
developmental  Mescribe orally or in jand in writing scme and in writing an accurate tvpical developmental
characteristics [wrnting the knowledge of the knowledge of the typical 1stics of the age group. and
of students developmental ievelopmental Hevelopmental tions to the general patteins,

charactenistics of the age  characteristics of the age  characteristics of the age cher describes orally and i
lEroup. lgroup. lgroup. as well as ramiting the extent to which individual
Exceptions to the general  [stedents follow the general patterns
patteins. jand how 21st Century Skills fit into
fthis mowledge base.
Creates [Teacher does not create  [Teacher creates lesson [Teacher creates lesson [Teacher creates lesson plans that are
developmentally llessons that are plans that are zenerally plans that are appropriate  jpppropriate to the developmental
appropriate developmentally appropriate to the to the developmental meeds of students and meet the
lessons Appropriate or that evelopmental needs of  jpeeds of students and stedent leaming differences and
Rddress mdividual students and meet the imeet the student learning  meeds of each individoal student.
student learning needs.  [student learning needs of  jdifferences and needs of
leroups of students. of students.

= + Owner
11/1/2012 2:03:49 AM

HE:
knowledge of 21st century skills

meet the needs of INDIVIDUAL students|




One student presents behaviors that require frequent,
Immediate, positive redirection, in order for him to meet
each task he is presented with successfully. This child
needs support and guidance in order to help him to focus
during both large group lessons, small group lessons and
Independent work. If necessary, the paraprofessional wil
assist him in helping him to focus during large group
instruction. | will provide support and modeling as |
assess his work during the guided practice portion of the
lesson. Accommodations have been made for this
student, which include and assigned seat during lesson
times, and a behavior modification plan that

Includes written statements and a happy face to indicate

to him each task he completes with success.




STANDARD 1 (10%) - KNOWLEDGE OF

STUDENTS AND STUDENT LEARNING

clement2-10%

@ 1.2 How did you demonstrate current,
research-based knowledge of learning and
language acquisition theories and
processes?

Uses strategies to support learning and language
acquisition
Uses current research




Indicators Ineffective Developing Effective Highly Effective
Uses strafegies to [Teacher designs Teacher designs lessons to [Teacher designs lessons to [Teacher designs lessons to
support learning  [lessons with few include some mstructional  nclude several instructional  finclude several instructional
and language strategies that support  strategies that support the tegies that support the trategies that support the
acquisifion student learnmg and  [learning and langnage and language arming and langnage
language accuisition  poquisition needs of some quisition needs of most cguisition needs of each
meads. students. \ tmdent.
[Teacher does not [Teacher is able to adjust Teacher is able to adjust [Teacher is able to adjust
adjust instruction. instruction by implementing gnstmction by adapting instruction by adapting and/or
one or two additional or adding strategies to dding strategies to meet the
ktrategies. the needs of specific of specific students.
X suggest specific
gies that help them achieve
outcomes of the lesson and
suppoits the students’
estions.
Uses current Teacher is unable to  [Teacher cites limited or Teacher cites cuarent eacher cites current research to
research kcite current research  [dated research to explain research to explain lain instructional decisions
to explain instructional decisions. instroctional decisions. seelkes out additional research
instrocticnal inform practice.

= - Owner
117172012 2:07:38 AM

L

HE= Students giving feedback on the
lesson and teacher supporting suggestions

Seeking out additional Research to
INFORM practice...|

s




STANDARD 1 (10%) - KNOWLEDGE OF

STUDENTS AND STUDENT LEARNING

clement 3-20%

® 1.3 How did you demonstrate knowledge of
and responsiveness to diverse learning
needs, interests, and experiences of all
students?

Meets diverse learning needs of all students

Plans for student strengths, interests, and
experiences




Indicators Ineffective Developing Effective Highly Effective
Meets diverse lemmning (Teacher does not Teacher varnes or Teacher vanes or Teacher vanes or modifies
needs of each student  |vary or modify modifies instruction to modifies instruction to  {instruction to meet the diverse

wmstiuction to meet  (meet the diverse leaming  (meet the diverse leaming needs of each student.
diverse learning needs of some students.  |leaming needs of most  [Students suggest ways in which
needs of stodents. students. the lesson might be modified to
rance their own leaming and
acknowledges the
suggestion.
Plans for student Teacher does not Teacher plans instuction  (Teacher plans Teacher plans instruction to
sfrengths, inferests, plan instruction to to address the strengths,  |instruction fo address 55 the strengths, interests,
and experiences address the strengths, (interests, and experiences  [the strengths, inferests, d experiences of each stdent
interests, and of some students. and expeniences of most [and 15 able to adapt the lesson as
iences of students. ]
students.

= » Owner
117172012 212:23 AM

L

HE= STUDENT FEEDBACK about LEARNING

Adaptation of a lesson to each student...|




STANDARD 1 (10%) - KNOWLEDGE OF

STUDENTS AND STUDENT LEARNING

lement4-15 %

I

® 1.4 How do you acquire knowledge of
Individual students, families, guardians,
and/or caregivers to enhance students'
learning?

Communicates with parents, guardians, and/or
caregivers




Indicators Ineffective Developing Effective Highly Effective
Communicates Teacher does not [Teacher occasionally [Teacher regulasly [Teacher conumunicates directly
with parents, commumicate directly pommunicates directly  conmunicates directly  fwith student’s parents.
guardians, andior [with student’s with student’s parents,  (with student’s parents,  |guardians, and'or caregivers to
caregivers. parents, goardians, enardians, and/or evardians, and'or enhance student learming.

pnd/or caregivers to  faregivers to enhance  caregivers fo enhance Multiple medes of contact are
eohance student ptudent learming. student leaming. meed to accommodate the neads
learming and'or does  [Commmnication is ICommunication is lof the family. Students and
not acconmodate the  pecasionally modified to [frequent and uses [parents/anardians initiate
commmumication needs meet the needs of the ultiple modes of lcommunication.
jof the family. i ly. eomtact to accommodate

fhe needs of the fanuly.

=) » Owner
117172012 2:21:22 AM

HE = Students/Parents initiate
communication |




@0pen House
@Homework journals
@Progress journals
@Parent Conferences




STANDARD 1 (10%) - KNOWLEDGE OF

STUDENTS AND STUDENT LEARNING

lement 5 - 20 %

Ty

@ 1.5 How do you demonstrate knowledge of
and responsiveness to the economic,
social, cultural, linguistic, family and
community factors that influence their
students' learning?

Incorporates the knowledge of school community
and environmental factors

Incorporates multiple perspectives




Indicators Ineffective Developing Effective Highly Effective
Incorporates the  [Teacher does not [Teacher mncorporates [Ceacher incorporates detailed  [Teacher mncorporates detailed
Imowledge of incorporate peneral kmowledge of  jpnd specific knowledge of the  pnd specific knowledge of the
school community  mowledge and the school community  pehool commmunity when kchool community when
and emvironmental nnderstanding of the  [when planning and planmng and implementing planming and implementing
[factors school comnmmity implementing instruction reflecting a deep  finstruction, reflecting a deep

when designing or imstmction poderstanding of the school — understanding of the school
implementing Fommmuity. comnmmnity.
instruction. [Teacher continuously seeks
pdditional information to
impact instruction.
Incorporates [Teacher does not [Teacher considers [Ceacher considers students’ [Teacher considers students”
mulfiple lconsider students’ students” personal and  personal and family perscnal and family
perspectives personal and family  (family experiences when pxperiences when discussing  pxpenences when discussing
Experiences when discussing content by Fontent by incorporating content by incorporating
discussing content.  fincorporating more than  ultiple perspectives. mmltiple perspectives. Students
lone perspective. e supported by the teacher to
their persenal perspective
it relates to the content.

=+ Owner
11/1/2012 2:26:26 AM

HE: Knowing school community deeply
AND always seeking additional info

Considering student perspective AND
supporting open sharing of that
perspective as related to content]

S




STANDARD 1 (10%) - KNOWLEDGE OF

STUDENTS AND STUDENT LEARNING

lement6-15 %

Ty

® 1.6 How do you demonstrate knowledge
and understanding of technological and
Information literacy and how they affect
student learning?

Understands technological literacy.




NYSUT's Teacher Practice Rubnic™ 2011 Edition *
Aligned with the
New Yook State Teaching Standards

Teachers demonstrate knowledge and nnderstanding of technological and information Bteracy and how they
affect student learning.

Lo tecimological foods and @ variely of communication sirategies fo engage aach sudent dosist snadents to become
Enowledgeable and critical conzumers and users qf gualiy infbrmattan.

Toriet —— ek Fheh
Teacher does notuse  [[eacker uses available [Teacher uses avadable [Teacher uses available
i ical tools and reckmological tools and rechnological tools and
mrmmication sirategies to pommunication strafegies fo  CompMnication srategmes o
\EE 50Mme students gaze each stodent. @
ormassistthemin s sacher's knowledge of 215t = Owner
pecoming crtical nsems of ifica i enhmy Skills is oument and 11/1,/2012 9:48:04 PM
[Ceacher’s knowladze of gachal
[ 15t Century Skills is 2 HE:

Students contribute to technological
strategies in their learning....

Approved by the BIYS Education Department - Tuly 2011




plete

Pre-0bs. Conf. Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins

Status: COMPLETED

Completed: 08/18/2012 03:37 PM

Action: View Pre-0Obs. Conf. Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins

Observation Evidence Collection (Admin-R) - Required Evidence Collection Forms for
Admins

q Status: COMPLETED
Completed: 05/21/2012 08:43 PM
Action: View Observation Evidence Collection {&dmin-R) - Required Evidence Collection Forms for
Admins

Lesson Plan Template (Teacher-R) - Forms For Observations
Status: COMPLETED

Completed: 09/17/2012 11:06 PM

Action: View Lesson Plan Template (Teacher-R) - Forms For Observations

Pre-Observation Form (Teacher-R) - Forms For Observations
Status: COMPLETED

Completed: 08/17/2012 11:2% PM

Action: View Pre-Observation Form (Teacher-R) - Forms For Observations

Pre-0Obs. Conference Agenda Meeting Notes (Admin-NR) - Forms For Observations
Status: COMPLETED

Completed: 09/18/2012 03:44 PM

Action: View Pre-0Obs. Conference Agenda Meeting Notes (Admin-MNR) - Forms For Observations

MEW Teacher Reflection Form (Tch-R) - Forms For Observations
Status: COMPLETED

* Completed: 09/30/2012 09:51 PM
Action: Miew NEW Teacher Reflection Form (Tch-R) - Forms For Observations

m LT [l T .o [ t




STANDARD 2 (19%) - KNOWILEDGE OF
CONTENT AND INSTRUCTIONAL PLANNIN

clement 1-15%
® 2.1 How do you demonstrate knowledge of the
content you teach, including relationships
among central concepts, tools of inquiry,
structures and current developments within
disciplines?
Understands key concepts and themes in the
discipline
Understands key disciplinary language
Uses current developments in pedagogy and content
Understands learning standards




NYSED Indicators: Jncorporate key concepts during insiruction through the use of multiple representations and explanations. Engage

students to use key disciplinary language with comprehension through nstruction. Demonstrate the effective use of =) O
current developments in pedagogy and confent. Design learning experiences that foster student understanding of ke e
disciplinary themes. Demonsirate knowledge of the lemming standards and their application throughout their instruction and 11/1/2012 9:58:21 PM
practica.
Indicators Tneffective Developing Tifective Highly Effective HE: relate concepts and themes to other
A | Undersiands | Teacher does not Teacher has a Teacher understands key Teacher understands key disciplines too _
key concepts | understand key concepts | rudimentary concepts and themes inthe | concepts and themes in the enrich learning experience through
and themes in | or themes in the discipline. | understanding of key discipline and can relate discipline and how they disciplinary language comprehension
the discipline concepts and/or themes | them to one another. relate within and outside of seek out new pedagogical developments
in the discipline. the discipline. to enhance practice
B | Understands | Teacher does not Teacher understands the | Teacher understands the Teacher understands the .
kay understand the importance | importance of students | importance of students being | importance of students being
disciplinary of students using and using and cognitively engaged in their | cognitively engaged in the use
language comprehending key comprehending key use and comprehension of and comprehension of key
disciplinary language. disciplinary language. key disciplinary language. disciplinary language in order to
enrich leaming experiences in the
discipline.
C. | Uses current | Teacher is not current on Teacher has a imited Teacher understands current Teacher understands curent content-
developments | content-related pedagogy. understanding of current comtent- related pedagogy. related pedagogy and seeks out new
in pedagogy content-related pedagogy. developments to enhance practice.
and content
(9011 CENannenuad b
New York State Teaching Standards
Indicators Ineffective Developing Effective Highly Effective — —
D. | Understands Teacher does not inderstand | Teacher has a lmited Teacher understands the Teacher nnderstands the learmng =« Owner
learning the learning standards. lmdetsfaﬂd.ng of the learning standards and relates standards, relates standards to OUE || 11,2/2012 5:52:36 &b
stemdards learmung standards. standards to one another. another, and connects them to 21
Century shaills.

| 21st century skill connection




STANDARD 2 (19%) - KNOWILEDGE OF
CONTENT AND INSTRUCTIONAL PLANNIN

l

u
D

ment 2-10%

® 2.2 How do you connect concepts across
disciplines and engage learners in critical and
Innovative thinking and collaborative problem
solving related to real world contexts?

Incorporates diverse social and cultural perspectives

Incorporates individual and collaborative critical
thinking and problem solving

Incorporates disciplinary and cross-disciplinary
learning experiences




= + Owner
11/2/2012 5:56:54 AM

(|

*Sequence of learning-relating disciplines

*Effective use of interpersonal skills to
build student capacity for collaboration|

Incorporates | Teacher does not plan Teacher plans some Teacher plans most mstruction | Teacher plans all mstruction to
diverse instruction that facilitates | instruction to facilitate | to facilitate students” ability to | facilitate students™ ability to
social and students” ability to students’ ability to develop diverse social and develop diverse social and
cultural develop diverse social develop diverse social | cultural perspectives. Teacher | culfural perspectives. The
perspeciives | and cultural perspectives. | and cultural incorporates perspectives from | perspectives are connected to a
Instruction is not aligned | perspectives. a variety of disciplines and sequence of learning both in the
with 21st Century skills. | Instruction may or may | embeds inferdisciplinary skills | discipline and related disciplines
not be aligned with in instruction to align with and align with 21st Century
21st Century skills. 21st Century Skills. Skills.
Incorporates | Teacher does not provide | Teacher provides Teacher provides frequent Teacher provides on-going
individual opportumties for students | occasional opportunities for students fo opportuntties for students to
and to engage in individual opportunities for engage in individual and engage in individual and
collaborative | and collaborative critical | students to engage in | collaborative critical thinking | collaborative critical thunking
critical thinking and problem individual and and problem solving that align | and problem solving that align
thinking and | solving. collaborative critical with 21st Century Skills. The | with 21st Century Skills.
problem thinking and problem | teacher models effective The teacher models and
solving solving. interpersonal skills. encourages effective use of
interpersonal skills to build
student capacity for
collaboration.
Incorporates | Teacher does not create Teacher creates Teacher creates regular Teacher creates regular
disciplinary | leamning experiences for | occasional learning learning experiences for opportunities for students to
“’_Td cross- students to apply experiences for students to apply disciplinary | apply disciplinary and cross-
disciplinary | disciplinary and cross- students to apply and cross-discipli disciplinary knowledge to
!mm,"g disciplinary knowledge to | disciplinary and cross- | knowledge to personal personal experiences and real
EXPENENCES | personal experiences and | disciplinary knowledge | experiences and real world world problems.
real world problems. to personal problems. Teacher seeks student input
experiences and real prior to planning such learning
world problems. EXPETNIENCes.

d

= ~ Owner
11/2/2012 6:01:49 AM

=Seeking Student INPUT prior to planning|




S TANDARD 2 (19%) - KNOWILEDGE OF

CONTENT AND INSTRUCTIONAL PLANNING

lement 3 - 10 %

o

® 2.3 How do you use a broad range of
Instructional strategies to make subject
matter accessible?

Designs instruction to meet diverse learning
needs of students

Designs learning experiences that connect to
students' life experiences

Designs self-directed learning experiences




Designs Teacher does notuse a | Teacher uses few Teacher uses several Teacher uses several
imstruction | range of nstructional | differenfiated instructional | differentiated nstructional differentiated instructional
to meet strategies fo design strategies to design learming | strategies to design leaming strategies to design leaming
diverse learning experiences experiences that reflect the | experiences that reflect the experiences that reflect the
learning that reflect the experiences, strengths, and | experiences, strengths, and experiences, strengths, and
neads of experiences, sirengths, | learning needs of smdents. | leamning needs of students with learning needs of all students.
studenis and learning needs of | Teacher plans an alternate | some differentiation for different | Instruction is differentiated, as & - Owner
students. strategy to adapt instruction | groups of students and awareness | appropriate, for individual 117272012 6:07:09 AM
if needed. of 21st Century Skalls. learners and incorporate 21st
Teacher plans several alternate Century Skills. *differentiate for individual learners
strategies to adapt instruction as | Teacher plans alternate strateg | | *anticipate various levels of student
needed. to adapt instruction in anticipa| | understanding
of various levels of student *include suggestions from students
understanding. *seek student input in design of
Designs Teacher does not make | Teacher attempts to make | Teacher makes frequent, Teacher makes frequent and experience
learning connections between connections between the appropriate connections between | appropriate connections betwe s
experiences | content and students’ content and students™ life the content and students™ life the content and students” life
that life experiences or the | experiences; some EXPETIENCEs. EXPETIENCes.
conmect fo | connections are connections may be Teacher includes suggestions
studenis’ insensitive and/or mappropriate. offered by students.
life inappropriate.
axperignces
Designs Teacher does not Teacher designs limited Teacher designs frequent Teacher designs frequent leaming
self- design learning learning experiences that leamning experiences that engage | experiences that engage smdents
directed experiences that engage shdents in self- students in challenging. self- in challenging, self-directed
learning engage students in directed leamning. directed learming. learning.
axperiences | self-directed learning. Teacher seeks student input in the
design of such experiences




@ The lesson will begin with all students sitting
In the gathering area, seated on assigned
seats. Once the shared reading component
of the lesson has been implemented,
students will be directed to sit in their
assigned seats at the tables. The identified
students that | will assess and document
their reading behaviors will be sitting at the
yellow and blue tables. Once | have assessed

the identified students, the students will be

directed to gather on the carpet on their
designated seating assignments for the
conclusion / closure portion of the lesson.




STANDARD 2 (19%) - KNOWILEDGE OF
CONTENT AND INSTRUCTIONAL PLANNIN

lement 4 - 20 %

Ty

® 2.4 How do you establish goals and
expectations for all students that are
aligned with learning standards and allow
for multiple pathways to achievement?

Aligns learning standards

Articulates learning objectives/goals with
learning standards




Indicators Ineffective Developing Effective Highly Effective
Aligns learning | Teacher does not Teacher designs some | Teacher designs most Teacher designs all learning
standards design learmng learming experiences | learming experiences that are | experiences that are aligned = + Owner
ﬂ[ﬂl‘ﬂﬂces that are that are 3]1}__’;“.&1 with a].'lgﬂﬂd- with learmin; 2 with leﬁ.[ﬂ]ﬂ.g- standards. 11/2/2012 6:10:32 AM
aligned with leaming | leamning standards. standards.
. SM' - - - - - * ALL learning gxperiences--not most
Arficulates Teacher is unable to | Teacher is able to Teacher is able to articulate | Teacher is able to articulate how
learnin, articulate how articulate how some how the learning objectives | the learning objectives are - -
objoctives/zoals | leaming objectives | leaming objectives | alignwith 1eamgmgbj5tandards aligned with leaming standards Studerts f:gﬁ;fﬂ:gfr:'n‘”ia' SR
with learning are aligned with are aligned with and includes several different | and includes several different g
standards learning standards leamning standards opportunities for students to | opporfunifies for students to
and/or how students | and has designed achieve the leaming goals achieve the leaming goals
will achieve the some opportunities including application of 21st | including application of 21st
learning goals. for students to Century Skills. Century Skills. Students suggest
achieve the leamning additional ways in which to
goals. demonstrate their leamning.




STANDARD 2 (19%) - KNOWILEDGE OF
CONTENT AND INSTRUCTIONAL PLANNIN

Element 5-25%

® 2.5 How do you design relevant instruction
that connects students' prior understanding
and experiences to new knowledge?

Designs instruction using current levels of
student understanding

Designs learning experiences using prior
knowledge




Indicators Ineffective Developing Effective Highly Effective
Designs Teacher does not use Teacher uses students’ Teacher uses students’ Teacher uses individual
instruction students” responses to responses to questions, responses fo questions, students’ responses fo = - Owner =
using current | questions, discussion or | discussion or other worle, | discussion. and other work, | questions, discussion, and othe | 11/2/2012 6:15:08 AM
levels of other work nor considers | and mav or may not and considers common work, and routinely considers
student possible nisconceptions | consider comimon misconceptions when common misconceptions Whet | [=paUTINELY considers misconceptions
understanding | when planning misconceptions when planning mstruction. planning instriction.
: mstruction : planning instruction : _ _ : * Opportunities planned for STUDENTS to
Designs Teacher does not design | Teacher designs some Teacher designs learning Teacher designs learming Tl GINTEE D
leaming learning experiences that | learming experniences that | experniences that connect experiences that connect prior
experiences connect students’ prior | connect prior confent prior content knowledge to | content knowledge to new
using prior content knowledge to lmowledge to new new learning within and learming.
kmowledge new learning. leamning. across disciplines. Teacher plans opporfunities fo
students themselves to make
connections to prior learning
within and across disciplines.




STANDARD 2 (19%) - KNOWILEDGE OF
CONTENT AND INSTRUCTIONAL PLANNIN

f 4

lement 6 - 20 %

u

® 2.6 How do you evaluate and utilize
curricular materials and other appropriate
resources to promote student success in
meeting learning goals?
Organizes physical space
Incorporates technology

Organizes time
Selects materials and resources




Indicators Ineffeciive Developing Effective Highlv Effective
Organizes Teacher does not plan Teacher plans the use of | Teacher plans the use of Teacher plans the use of physis | & ~ Owner
physical the use of physical space | physical space to meet physical space to meet all space to meet all learner needs|| 11/2/2012 6:38:28 AM
space to meet leamner needs some learner needs and leamer needs and curricular curricular goals.
and curnicular goals. curricular goals. goals. Teacher acknowledges studen | = fincorporates student suggestion for =
suggestions for physical space, | physical space I
i _ _ *uses technology to support complex |z
Incorporates | Teacher does not Teacher occasionally Teacher regularly incorporates | Teacher regularly incorporates| | jnderstandng
technology understand how mcorporates available available technology in lessons | available technology in lessons | = Time is adjusted for each students
technology can enhance | techmology in lessons to | to enhance student leaming. enhance student learning. needs A
student learning or enhance student learning | Technology is used to extend Technology is used to support
chooses not to use of technology is used for | and apply leaming in the lesson | complex understanding of i
technology even when commumcation and beyond communication and matter.
aware of the benefits. relativel v rote activities. completion of classroom
assignments.
Organizes time | Teacher does not Teacher considers time Teacher assigns reasonable Teacher assigns reasonable fime
consider time allocations | allocations but those time allocations to achieve the | allocations to achieve the learming
to achieve learning times may be either too leamming goals and adjusts if goals and adjusts if students need
goals. long of too short to students need more or less time. | more or less time. Students may
achieve the learming request additional or less tume fo
goals. achieve learming goals.
Indicators Ineffective Developing Effective Highly Effective
Selects Teacher 1s vnaware of Teacher selects curricular | Teacher selects curnicular Teacher selects a vanety of
materials and | curricular materials and | materials and resources | materials and resources that curricular materials and resources
resources tesources that align with | that align with student align with student leaming that align with student learning
student learning learmng standards. standards. standards.
standards or is aware but | Teacher occasionally Teacher regularly adapts Teacher regularly adapts materials
chooses not to use or adapts materials and materials and resources fo meet | to meet diverse learning needs and
adapt materials and resources to meet diverse | diverse leaming needs. seeks out additional materials and
resources to meet diverse | learning needs. resources to support student
learning needs. leaming.
= ~ Owner
11/2/2012 6:40:49 AM

E *Seek resources to support student
learning|




® 9:15-9:18 Reinforce routine of Shared Reading, and

Introduction to Lesson (To include Anticipatory Set)
9:18-9:25 Teacher demonstration - locating "where to begin
reading", "which way to point", and "where to point next".

Introduce the "Good Morning" Song and repeat
tracking.

Student Reader - will respond to my questions:

"Show us where we begin reading."

"Which way do we point?"

"And where do we point after that?" (Indicating
that when our finger comes to the end of the line, we must
go down to the

next line and continue pointing.)
9:25-9:35 Guided Practice with Assessment (This time will
include the routine of obtaining journal and poem from
storage location near

teaching area.)

9:35-9:45 Reflection on our learning. Closure.




HIGHLY EFFECTIVE
@Effective I1s what 1s a normal

expectation

@®What do you notice about Highly

Effective?
It is ALL ABOUT MAKING
STUDENTS Active Participants In
the Learning Process and 215t

Century Skills






Presenter
Presentation Notes
HOW DO I MAKE A 21st century classroom….


EVIDENCE COLLECTION/OBSERVATION
@Standard 3 and 4

@By law, must be 51% of the 60
points

@Evidence i1s collected without
judgment




STANDARD 3 (30%) -

INSTRUCTIONAL PRACTICE

clementi1-15%

@ 3.1 Teachers use research-based practices
and evidence of student learning to
provide developmentally appropriate and
standards-driven instruction that motivates
and engages students in learning.

Aligns instruction to standards
Uses research-based instruction
Engages students




Teacher: implement inztruction that engazes and challenges all students to meet or exceed the learnix
Effective instruction iz the critical imtevactive work that teachers underiake when they bring complex conter
design instruction to infegrate confent areaz and weave fogether kmowledge of siudents, content, azzazsmen
process. Teachers use available technolegies to seqffeld studant learming. There is an emphazic on teacher
ownership, preblem solving, inguiry, real-life conmections and relevance. Teachers prepars students for th

New York Stare Teaching Standards

critical thinking, communication, and collaborarion

Standard III: Instructonal Practice

=) - USER
11/2/2012 10:34:55 AM

*all

deepen/expand instruction

* ceeks newest research

*students initiate interactions

Element IT1.1: Teachers use research-based practices and evidence of student learning to prov
and standards-driven instructdon that motvates and engages students in learni
NYSED Indicators: Align instruction fo standards. Implement instruction proven to be effective in prior
cogmitively engaged through reacher facilitation of student-ro-smudent and srudent-1s 5,
Indicators Ineffective Developing Effective Highly Effective

A. Aligns Teacher does not Teacher implements Teazcher implements most | Teacher implements all leammg
insirnction fo | mplement learmming some learming leaming expenences that | expenences that are alizned with
standards expensnces that are expensnces that are are alipned with learming | learming standards.

abgned with learmng abgned with leamng standards.
standards. standards.

EB. Uzas Teacher does not use Teacher uses some Tezcher uzes mulfiple Teacher uses multpls research-
research- research-based research-based research-bazed bazed mstuchonal practices.
bazed mstruchional practices. | mstuchonal prachces. instmctonal prachices. Teacher zeeks out the newest
insirnction research to deepen and expand

mstruchion.

. Engager Teacher's instructional | Teacher's instruchonal Teacher's inshuctional Teacher’s instruchonal prachces
shidents practices engage practices engage students | praciices engage sudents | engage students at an approprately

students at a low level at an m=ufficient level of | at an appropnately ngh high level of cogmtive challenge.
of cogmtive challenge. | cogmbive challenge. level of cogmtive Students have regular and ongomg
Students have little Students have oceasional | challengze. Students have | opportuninies to interact with the
mteraciion with the opporimnes to mmteract | regular and onzoing teacher and with pears. Students
teacher or with peer=. with the teacher and'or opportunities to mteract mitate inferachons to despen
with peers. with the teacher and with | copmbive engzgement.
pesls.
E4m54 Approved by the NY5 Education Department - July 2011 1€




This lesson focused on metric
conversion which iIs part of the Grade
5 Common Core Math Curriculum.




STANDARD 3 (30%) -
INSTRUCTIONAL PRACTICE

clement 2-20%

® 3.2 Teachers communicate clearly and
accurately with students to maximize their
understanding and learning.
Provides directions and procedures
Uses questioning techniques
Responds to students
Communicates content




NYSUT’s Teacher Practice Rubric ™ .
Aligned with the

=) = USER

11/2/2012 10:40:22 &AM

] ] . *anticipate misunderstanding/adijust | A
New York State Teaching 10| \gyn|anations to individual students
Element IT1.2: Teachers communicate clearly and accurateh: with students *Students formulate questions 1o
deepen understanding
NYSED Indicators: Studenis underziand directions and procedures. Teachers uze a *Challenge ALL students-students offer W
learning and reflection. Students " comments and questions are . .
underziand leszon comtent through feachers " use of oral, u'rfrtsvj graphlc representations b
to student neads. T, r
Indicators Ineffective Developing LEIE Y TN

A. | Provides Teacher directions and Teacher direchions and Teacher directions and | Teacher directions and procedures
directions and | procedures are confusing to | procedures are clanfied procedures are clear to | are clear, complete, and antcipate
proceduras students. Teacher does not after imifial student students. possible student pusunderstanding.

admst explanaton to meet confusion. Teacher Teacher adjusts Teacher adjusts explanations to
student needs. atternpts to adpast explanafions to meet meet the needs of individual
explanations to mest student nesds. students,
student needs.

B. | Usas Teacher's questions are Teacher’s questions are a | MMost of teacher’s Teacher's questions are open in
questioning largely closed m nature. combination of open and questions are open 1n nature and challenge students to
rechnigues Chuestions do not iovite a closed questions. Some nature and engage think and demonstrate reasonmg.

thoughiful response or questions imvite a students 1 deeper Students formmlate many questions
further discussion. thoughtful response and’or | thinking and further to advance thewr understandmg.
further discussion. discussion.

C. | Responds to Teacher 1gnores students’ Teacher responds to some | Teacher responds to Teacher and students respond to
studenis questons/comments and'or | students” queshions' students’ students" questons/comments.

provides a response that comments. Fesponse grves | questions/comments. Fesponses challenge all students"
shuts down student leamming. | students the answer rather | Eesponses challenge thinking.
than challenge student student thinkmng.

D | Commumicates | Teacher's spoken language | Teacher's spoken lansuaze | Teacher's spoken and Teacher's spoken and wntten

content 15 mandible, and'or wiitten 15 audible, and written written lanFuage 15 clear | language 15 correct and expressrve.
language 15 lemble. Spoken | language 15 legible. Both and correct. Graphic Graphic methods are used regularly
or wintten lanFuage contains | are used correctly. Graphic | methods are used to enhance confent understanding.
errors. Graphic methods are | methods are used regularly to enhance Students offer their own graphuc
not used or used oocasionally. content understanding. | representafion of the content.
mmeffactively.




"Now we are going to learn about the Iroquis.
Need clipboard and pencil. What are you
oringing with you? Three student raised their
nands - 1 student called upon answered
"clipboard".

"Even number (students) get your pencil and
clipboard. Odd number (students) get your
pencil and clipboard. Not rushing. Walking
safely. Please push your chairs in."




STANDARD 3 (30%) -

INSTRUCTIONAL PRACTICE

s D AE 0
clement 3-15%

® 3.3 Sets high expectation and creates
challenging learning experiences for
students.
Models appropriate outcomes with students

Clear behavioral/learning
expectations/strategies

Teach rubric criteria

Implement rigorous learning/Zenrichment
activities to support objective




Element ITT.3:

NYSUT’s Teacher Practice Rubric ™ .
Aligned with the
New York State Teaching St

Teachers zet high expectations and create challenging learn

=) ~ USER

d

11/2)2012 10:44:48 AM

*differentiates instruction for aLL students
*Students analyze and create success
criteria with teacher

*Salicits resources from colleagues and

NYSED Indicators: Arficulare high expectations for all students. Students have a cf cl:ummunit:.f|
challenge and support all students by incorporating various in:
Indicators Ineffective Developing %, &

A Establizhes | Teacher articulates Teacher arficulates Teacher momETes g [ [Eachel SITICIIETES MEN
high low expectations for | moderate expectations for | expectafions for all students. | expectations for all students,
sxpectations | most or all siudents. most or all students or and differentiates mstuchion

articulates different to ensure that all students mest
expectations for different the expectations.
groups of students.

B. Articulates | Teacher does not Teacher ariculates how Teacher arficulates how Teacher articulates how
measures of | ariculate how success | success will be measured; success will be measured. sueccess will be measured.
SHCCESS will be measured; students may be confused Students can arbiculate how Students can articulate how

students ave unaware | about the cntena for thewr success will be their success wall be measured

of the cnitenia for SUCCESS, measured and have sconng and have scoring critena and

success. critena as a gmde. exemplars as models. Students
have created or analyzed the
teacher.

. Implemeniz | Teacher does not Teacher attempts to Teacher persists in seeking Teacher persists in seeking
challemging | challenge or support challenge and support all approaches to challenze and | approaches to challenge and
learming all students through students through support all students, drawing | support all students, drawing
experiences | Instuctional mstructional strategies, on a broad repertowe of on a broad repertoire of

strategies, learming learning expernences and'or | strategies, leaming strategies, experiences, and
expenences and’or respurces, but efforts are EXPErences, and Iesources. resources, sobciing addibonal
IRSOUICeS. meffective or lmmted. resources from colleagues
and'or the commmmmty.
434 Approved by the WY5 Education Department - July 2011 18




STANDARD 3 (30%) -
INSTRUCTIONAL PRACTICE

clement4-25%

® 3.4 Explores and uses a variety of
Instructional approaches, resources, and
technologies to meet diverse learning needs,
engage, students, and promote achievement.

Differentiation

Use of technology
All students given opportunities/choices to
demonstrate learning

Active Closure




NYSUT’s Teacher Practice Rubric ™ ||
Aligned with the
New York State Teaching S

(=) - USER
11/2/2012 10:45:10 AM

-

| diverse learners

* Differentiate activities for individual and

Element I11.4: Teachers explore and use a variety of imstructional approa |
learning needs, engage students and promote achievement | *Students suggest instructional strategies
that demo their learning
NYSED Indicators: Uke an understanding of studenis " diverse backgrounds to ind |
Incorporare imsructional approachkes and rechmologies 1o proj |
learming outcomes. Incorporate infe imstruction mﬂ-mm‘fugaﬁ [

A Dijfferentiarer | Teacher uses Teacher uses only some Teacher uses instruchional Teacher uses

instruction mstructonal stratemies | instmactonal strategies that are | stratepes that are instuchonal strategies
that are not appropnate to students or to the | appropnate to all students that motivate and engage
appropriate to mstructional ouwtcomes. Some and to the mstructional all students m high-level
students or to strategies motivate amd outcomes, and strategies cognitive activities that
mstructional represent 3 moderate cogmitive | motrvate and represent reflect nstuchonal
puwposes, and do not | challenge. sigmficant cogmitve outcomes, 215t Century
motivate or challenge and promote an Skalls, and are
cogmtvely challenge awareness of 21 st Cenfury differentiated, as
students. Skall= appropriate, for

learmers.

B. Implements Teacher adheres Teacher attempts to meorporate | Teacher meorporates Teacher seamlesslv
strategies for | ngidly to an mstructional approaches and mstmctonal approaches and | iIncoeporates msimetonal
mastery af mstruchonal technologies to allow students technologes to allow approaches and
learming approach, even when | to demonstrate mastery of students to demonstrate techneologies to allow
CUICOMES a change 15 clearly learming cutcomes, with mastery of learmng students to demonstrate

neaded to allow partially successful resulis. outcomes. mastery of learmng
students to oufcomes. Students
demonstrate mastery suggest instructional
of learmung outcomes. strategies that wall help
them demonstrate their
own learming.
Eani4 Approved by the WY5 Education Department - July 2011 1B




The students worked In pre-
established pairs to complete the
game. Higher and average students
worked In pairs and lower level
students worked in a small group with
a teacher.

The teacher worked at the back table
with a group of students.




STANDARD 3 (30%) -

INSTRUCTIONAL PRACTICE

clement5-10%

® 3.5 Engages students in the development of

multi-disciplinary skills, such as
communication, collaboration, critical
thinking and technology.

Collaborative grouping

Bloom’s Taxonomy

Class/group discussions

Inquiry based learning

Use of technology for problem solving

Provides opportunity for individual written responses




NYSUT’s Teacher Practice Rubric™ ||
Aligned with the
New York State Teaching §

(=) - USER
11/2/2012 10:45:10 AM

-

| diverse learners

* Differentiate activities for individual and

Element IT1.4: Teacher: explore and use a variety of instructional approa |
learning needs, engage students and promote achievement| | *Students suggest instructional strateqgies
that demo their learning
NYSED Indicators: Lize an undersianding of studentz " diverse background: to ind |
Incorporate instructional approache: and technelegies to proj |
learning outcomes. Incorporate infe instruction mr:rm'arfugaﬂ [,
A Differentiates | Teacher uses Teacher uses only some Teacher uses mstruchional Teacher uses
instruction mstuctional stratemies | mstmctonal stratemes that are | strategies that are nstructional strategies
that are not appropnate to students or to the | appropniate to all students that motivate and engage
appropriate to mstmctonzl outcomes. Some and to the mstructional all students in high-lavel
students or to strateges mofivate and outcomes, and strategies cognitive achvities that
mstructional represent 3 moderate cogmitive | motrvate and represent reflect instructional
puwposes, and do not | challenge. sigmficant cogmitive outcomes, 21 st Century
motivate or challenge and promote an Skills, and are
cognitively challenga awareness of 21st Centunry differentiated as
students. Skills. appropriate, for
indrvidual and diverse
learners.

EB. Implements Teacher adheras Teacher attempts to incorporate | Teacher inecorporates Teacher seamlassly
strategies for | nigidly to an mstmctonzl approaches and mmstructional approaches and | incoeporates instruchonal
mastery af mstructional technologies to allow students | technologies to allow approaches and
learming approach. even when | to demonstrate mastery of students to demonstrate technologies to allow
CUICOMES a change 15 clearly leaming outcomes, with mastery of learming students to demonstrate

needed to allow partially successful results. outcomes. mastery of learming
students to outcomes. Students
demonstrate mastery suggest mstructional
of learmun g outcomes. strategies that will help
them demonstrate their
own learning.
Tams4 Approved by the MY5 Education Department - July 2011 1




STANDARD 3 (30%) -
INSTRUCTIONAL PRACTICE

clement6-20%

@ 3.6 Monitors and assesses student progress,
seeks and provides feedback, and adapts
Instruction to student needs.

Monitors/adjusts instruction based on formative
assessment data

Timely, relevant feedback to students

Adjusts pacing

Establishes progress monitoring check points




Element IT1.6: Teacher: monitor and aszess student progress, seek and provide fes

NYSED Indicators: Ukilize various fipes of formative assessment during instruction o

assess progress. Seek and provide feedback during and gfter instruction. Adjust the pa,

NYSUT’s Teacher Practice Rubric™ .
Aligned with the
New York Stare Teaching Site

delivery based on student progress.

(=) = USER

11/2)2012 10:53:25 AM

*differentiate instruction individually
*students use feedback in their learning
*students self aszess progress and
suggest adjustments o instruction

to adjust the pace,
focus, or delrvery of
mstruchion.

the pace, focus, or
delivery of mstruction.

focus, or delivery of
mstructon.

focus, or delivery of iInshuction.
Students self-assess progress and
suggest adustments to
mstmchon.

%, &

A Uses Teacher does not Teacher occasionally uses | Teacher frequently uses Teacher always uses formative
formative use formatve formative assessment. formative assessment to assessment to mmediately
assessment assessment durng Teacher monitors stadent | mmmediately inform msbuchon. | nform instmehon.

mstuction and does | learmmg unevenly. Teacher monifors the progress | Teacher monifors the progress of

not monitor student of students, using assessment mdividual students and uses a

learmng. data. vanety of formative assessments
to adjust and differenfiate
mstmchon to meet individual
needs.

E. Provides Teacher's feedback | Teacher's feedback to Teacher's feedback to students | Teacher's feedback to students
feedback to students 15 students 15 Inconsistent . | 15 tumely, frequent, and 15 tmely, frequent, and relevant.
during and mmted, infrequent | tomehness, frequency relevant. Feedback frequently Feedback consistently advances
after and'or nrelevant. and'or relevance. advances student learmimg. student leaming. Students make
instruction Feedback inconsistently use of the feedback in their

advances student leaming.
learming.

. Adjusts Teacher does not Teacher occasionally uses | Teacher uses student progress Teacher uses student progress to
pacing use student progress | student progress to admst | to mmediately adjust the pace, | mmediately adjust the pace.




STANDARD 4 -(21%) LEARNING
ENVIRONMENT

clement 1-20%

@ 4.1 Teachers create a mutually respectful,
safe, and supportive learning environment
that is inclusive.

Mutually respectful/safe learning environment
Respectful student interactions

Interactions are appropriate to the age and the
culture of the students

Classroom rules and routines are established and
communicated




A

Standard IV: Learning Enviro
Teachers work with all student: to create a dvnamic learning environment that = & = USER |;|

The clazsreom envirenment iz a critical aspecit of a teacher s skill in promoting laarmi 11/2f2012 12:12:45 PM
they dem 't feel confortable in the classroom. [f the armosphers is negative, if studenis
neither students nor teacher — can focus en learning. Teachers who sxcel in Standard
importance of learming and the significance of the content. Sklls in Standard 4 are dey
obhsarvations.

*Genuine respect for individual and graup
*Students respect and support diversity on
ity

*Students monitor and correct each

Element TV.1: Teachers create a mutually respectful, zafe, and supportive le _
athers behavior

NYSED Indicators: Caring and respecpiul in intevactions with studenis. Embrace ztu
and reinforce positive infevactions ameng siudents. Create a .:I:'J'l] B, Y
where studenis feel a sense af responsibility to one another.

A. | Interacrion | Teacher mteraction with at Teacher-student mteractions | Teacher-student Teacher-student interactions
5 with least some students 15 are generally appropriate but | inferactons demonstrate reflect enume respect, canng,
shudents mappropriate to the age or may reflect occasional generzal canng and respect. | and culturzl understanding for
culture of the students. The inconsistencies, favonhsm, or | Interachons are appropniate | indivaduals as well as groups of
classroom climate 15 not disregard for students’ to the ages and cultures of | students. Teacher creates a safe
conductve to feeling cultures. Only some students | the stndents. Teacher leaming ervironment where all
accepted or free to take feal accepted and free to take | creates a safe learming students feel accepted and free
learming nsks. learmng nsks. environment where students | taking learning nsks.
feel accepted and fres
taking learmng nsks
B. | Supperis Teacher 1znores diversitv in | Teacher acknowledges Teacher acknowledges Teacher acknowledges student
student the classroom and does not | diversity in the classroom but | student diversity and uses 1t | drversity and uses 1t as an
diversity uze 1t to support the learmmg | 15 meonsistent 1n usmg 1t to as an opportumty fo enrich | opportumty to ennch the learming
environment. ennch the learmnz the learmns emvironment. environment. Students fake
environment. ahiatrve to respect and support

4574 Approwved by the NY5 Education Department - July 2011 22




"Do you want to tell me the idea and | will write it
for you? Where do you get food from? Does your
Mom go to the Thruway? Do you go o the
cafeteria/kitchen to get food? Listen to what
Jenna said."

"Morgan, talk clearly to Matthew. He is right in
front of you and he can not hear you unless you
talk clearly."

"| see some eyes. Thank you for being good
listeners and learners."

"Shelby, did you hear? Were you listening to your
classmate? One speaker. Look at the speaker."

Paraprofessional assisted with a group of students
that required intense support.




STANDARD 4 -(21%) LEARNING
ENVIRONMENT

clement 2- 30 %

@ 4.2 Teachers create an intellectually
challenging and stimulating learning
environment.

Teacher demonstrates enthusiasm for learning

Models appropriate outcomes with students

Rigorous learning/Zenrichment activities to support
objective

Students are actively engaged in learning activities
Uses questioning at a variety of levels

Interactive teaching and cooperative activities are
evident




Element I'V.2:

NYSUT’s Teacher Practice Rubric* 2011 Edition *

Teachers create an intellectually challenging and stimulating learning environment.

NYSED Indicators: Encourage students ro set high standards and expecrations for their own performance. Mot
own learning and sirive fo achieve challenging learning goals. Promote students’ curiosity
Students are actively engaged in learning. Students openly express their ideas. Students Sfrcah

Aligned with the

New York State Teaching Standards

11/2/2012 1:48:26 PMI=]
Options ~

[Z]sticky Note
wcta

* Students monitor progress toward learning

goals

* Students demonstrate curiosity, initiative,

and active participation

* Students demonstrate innovation,

flexibility, originality and perseverance

accomplishments.
Indicators Ineffective Developing Effective Highly Effective

A. Establishes | Teacher discourages Teacher inconsistently Teacher creates an Teacher creates an environment
high students from creates an environiment environment where where all students are expected
expectations | expressing their ideas, | where students express students are encouraged to | to express their ideas. take
Jor and/or initiating their their ideas, take mitiative | express their ideas, take mitiative and have high
achievement | own learning and and have high mnitiative and have high expectations for their own

achievement. expectations for their own | expectations for their own | leamning and achievement.
learning and achievement. | learning and achievement. | Students monitor their own
progress as they strive to meet
challenging leamning goals.

B. Promates Teacher conveys a Teacher conveys Teacher conveys Teacher conveys genuine
student negative attitude, importance of learning, enthusiasm for learming, enthusiasm for learning.
CHYTOSTTY suggesting that but with little conviction | and students demonstrate Students— through their
and learning is not and only minimal consistent commitment to curiosity, imtiative, and active
enthusiasm | important or has been | apparent buy-in by the its value. Students are participation— demonstrate

mandated. Students are | students. Some students cognitively engaged in enthusiasm for learning.

not cognitively are cogmtively engaged. appropriately challenging Students are cognitively

engaged m learning. learning. engaged and striving to meet
challenging leamning goals.

C. Promates Teacher does not Teacher inconsistently Teacher consistently Teacher consistently promotes a
student promote a sense of promotes a sense of pride | promotes a sense of pride sense of pride in student work or
pride in pride in student work in student work or in student work or accomplishment. Student work
work and or accomplishment. accomplishment. Students | accomplishment. Students | demonstrates innovation,
accomplish | Students are not mimimally accept the accept the teacher’s flexibility, onginality. and
meants motivated to complete | responsibility to “do good | insistence on work of high | perseverance in their work

work or are unwilling | work™ but invest little of | quality and demonstrate
to persevere. their energy into its perseverance.
quality.




STANDARD 4 -(21%) LEARNING
ENVIRONMENT

clement3-30%

® 4.3 Manages the learning environment for
the effective operation of the classroom.

Uses routines and procedures (Do Now, Harry
Wong)

Clear rules/expectations/directions
Instructional groups with purpose
Smooth transitions and appropriate pacing

Mixture of teacher and student directed
activities




NYSUT’s Teacher Practice Rubric™ 2011 Edition *

Aligned with the
New York State Teaching Standards

(=) =~ Owner |;|
11/3/2012 8:09:49 AM

*rules are internalized by students
*transitions seemless/students assume

Element IV 3: Teacher: manage the learning environment for the effective operation of the clazsroo] respon Sibi“t‘_.l' for efficient operation
o3 .

NYSED Indicators: Eztablizh, communicate, and maimtain clear standards and expectations for student bahavi all StLI[.IE.ﬂ.tS engag ed EI||. t_l MESs, assume
and adapt routines and precedurss to manage activities and transitions. Facilitate instrucq | [TESPON Slblllt‘f for productlwt'_.r,wc-rk
maximize student participation, cooperation, and learming. Students exhibit respectfil cfas independentlw’colIaborativelx,polite EI|WEI‘_|I'S

Tndicators Tneffective Developinz Effective S #

A Ertablizhes The teacher has not The teacher has The teacher has establizhed The teacher and students
expeciations | establizshed standards of | establizhed standards of | standards of conduct and thew | have establizhed standards
Sfor student conduct, or students are | conduct, and most are clear to all studendts. of conduct. They are clear
behavier confused by the students sesm to to all students and appear

standards. understand them to be nternahized.

B. Establizhes The teacher’s routines, The teacher’s roufines, Teacher's routines Teacher’s roufines,
rourines, procedures, and procedures, and procedures, and transifions procedures, and transihons
precedures tranzitions are chaotic, tranzifions are somewhat | ocour smoothly, with hitle are seamless, with students
and with much instmetional | efficient, resulting lozs of instmetional time assuming responsibility in
ransitions time being lost between | some loss of Smdents assume some ing their efficient

activifies or lesson nstruchonal me. responsibility under teacher operaton.
segments. direchon.

. Establizhes Teacher's srouping Teacher's grouping Teacher's groupmg results m | Teacher’s grouping results
mshuctional | results m students who resulfs m students i small group work bemg well | m small group work being
ETOups are mot working with the | only some zroups being | organized and most students | well orgamzed and

teacher, are not productively engaged m | are vely engaged in stedents are productively

productively enpaged m | leaming while leamimg while unsupervized | engaged at all imes, wath

learming and/or exhibat unsupervized by the by the teacher. Student stedents assumunz

disrespect to the teacher | teacher Student behavior 15 generally polite responsibility for

and'or other studants. behavior 15 generally and respectful. productivity. Studerts
appropriate but work independently and
occastonally may reflect collaboratively to
disrespect for one accomplish goals. Student
another. behavior 1= consistently

polite and respectful.




The teacher played music
(Billy Joel and Richard
Straus) during transition
times.




STANDARD 4 -(21%) LEARNING

ENVIRONMENT

clement 4 -20%

® 4.4 Organizes and utilizes available
resources (physical space, time, technology)
to create a safe and productive learning
environment.

Uses available resources and technologies
Safety Procedures clear and observable

Organizes the physical space to accommodate
student learning

Effective use of support staff/ community




NYSUT’s Teacher Practice Rubric™ 2011 Edition *

Aligned with the
New York State Teaching Standards
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11/3/2012 8:1%:16 AM

*students adjust resources to advance
learning

Element TV .4: Teachers organize and utilize available resources (2.z. physical space, times, peopls, t *SUPPDI"'IZS para contributions to create
and productive learning environment. productive learning environment
- . -
NYSED Indicators: Arrange and adapt the physical envirenment to accommodate indhvidual and group learn Slla el e SEIfE't'f procedure
studentz have equitable accezs to available resources and technologies. Effectively use th
voluntsers and paraprafessionals. Enow and implement policies and procedures fo ensur) |3,
A Owrganizes the Teacher has not Teacher has orgamized the | Teacher has organized the | « Teacher has crgamized the
Physical orgamzed the physical emaronment to rhy=ical environment to physical evvironment to
amironmeant phy=ical environment | a2 v accommodate | accommodate all student accommodate all student
to mest student student learnmg neads. leaming needs. Availzble leammg needs. Available
learming needs, orthe | Available rescurces and resources and technologies resources and
teacher makes poor or | technelozies are are equally acceszble to all technologies are equally
mequitable use of accessible to most students. The resource accessible to all students.
phy=ical resources. students. The resources arrangement supports the Students adjust the
may be adjusted fora leaming activifies. resources to advance their
lesson, but with hmited learmmng.
effectivensass.
B. Manages Teacher does not Teacher attempts to use Teacher effectively uses = Teacher effectively uses
voluntesrs andior | effectrvely use the the services and skills of the services and skills of the services and skills of
pavaprofessionals | services and skills of | avalable availzble paraprofessionals available
available paraprofessionals and/or and'or volunteers. parzprofessionals and/or
paraprofessionals volunteers with lirmited vohinteers, and supports
and'or volunteers. effectivensass. thewr coninbutions fo a
produchie learming
envIromment.
C. Establishes Teacher does not Teacher inconsistently Teacher consistently = Teacher knows and
claszroom safery | know, or knows but implements classroom mnplements classrocm mmplements classroom
does not implement safety procedures. safety procedures. safety procedures
classroom safety consistently. Students
procadures. have mternalized the

safety procedures.




AIGHLY EFFECTIVE
@®What do you notice about Highly
Effective?

STUDENTS Assume Responsibility
and Are Partnered In the Learning
Process

ALL Students are involved

STUDENTS Responsible for
classroom environment

®JUST HOW DO YOU DO THIS?






Presenter
Presentation Notes
What is a flipped class
How would this give you the time to set up a classroom the way the highly effective class is envsioned


In an effort to stay on the cutting edge oftoday’s technology, the District provides secondary teachers
with a computer gradebook program...

December 2000



Presenter
Presentation Notes
Change is gradual…remember the first gradebook program? 




Presenter
Presentation Notes

What is realistic for you 
Burning candle at both ends….
Blended Learning

Take some new ideas and start trying them out but not alone



POST OBSERVATION: REFLECTION

® Answer these questions considering the
lesson AND the unit AND other subjects you
teach.

@ Consider what you do all year long!




STANDARD 5 (10%) - ASSESSMENT
FOR STUDENT LEARNING

clement 1-25%

—

@ 5.1 How do you design, adapt, select, and
use a range of assessments tools and
processes to measure and document
student learning and growth?

Multiple formats are used for assessments

Testing accommodations are implemented
per IEP/504

ALSO APPEARS ON PRE-OBSERVATION FORM




= I

Teachers uze multiple measures to assess and document student growth, evaluate mstructional effectiveness,

Azzezsment iz an imtegral part of the instructional process. The desien of instruction must account for a range of asq = = Owner I;‘
formative and summarive, formal and informal. High gquality azsessment practice makes studentz fully awars af erin | 11/3/2012 9:44:35 AM
standards, informs teacher s instructional decizions, and leverages both teacher and student feedback. Further, thad
incorporate student self-assezsment and teacher analysiz and reflection to inform instruction.
*Reqularly and SKILLFULLY
Element V.1: Teachers desizn, select, and use a range of aszeszment tool: and proceszes to measure 5
learning and growth. * Students participate in documenting
NYSED Indicators: Lise appropriate diagnostic and ongoing assessment to establizh lsarning goals and inform perﬁ:rrm ance
assessment to inferm teaching and learning. Use summative assezsment o measure and rec
Dezign assezsments thar are aligned with curricular and imsoructional goals. Design and ad |
accurately determine mastery of skills and nowledge. Use multiple measures and multiple
techmology, to assezs and document student performance. Implement reguired assessment a .
Indicators Ineffective Effective Highly Effective
4 Uses Teacher does not use Teacher occasionally Teacher frequently uses Tezcher regularly and
Assessments o approprate diagnostic or uses appropriate approprate dizgnostic skillfully uses appropriate
establish ongoing formatve diagnostic and ongoing and ongomg formative dizgnostic and ongoing
learning goals aszessment to establizh formative assessment to asseszment to establish formatrve assessment to
and inform leaming zoals or to mform | estzblish leaming goals learming goals and establizh leamming goals and
instruction Instruction. and mform instmchon. mfiorm mstruction. inform instruction.
B. Meazures and Teacher does not use Teacher uses hmated Teacher uses multple Tezcher uses multiple
records student | mmltiple measures to measures to determune a measures fo defermine a | measures to determine a
achievement determune 3 swnmative summative assessment of | summative assessment of | summative assessment of
assessment of student student achievement. student achievement. student achisvement.
achievement. Teacher inconsistently Teacher conaistently Teacher consistently uses
Teacher rarely and/or uses multiple formats, uses multiple formats, multiple formats, inchoding
ineffectrvely uses multiple | meleding availzble meluding avalable avalable technology, to
formats, meluding technology, to document | technology, to document | document student
available technology, to student performance. student performance. performance. Students




Indicators Ineffective Developing Effective Highly Effective
docwment student participate 1n documenting
performance. therr own performance.

Aligns Teacher desagns Teacher designs some Teacher designs most Teacher designs all
AIIRISMENTS I assessments that are not assessments that are assessments to abepn with | assessments to ahgn with
bearning godls alizned with cwmenlar and | ahgned with cumenlar curncular and cwmicular and mstruchional
mstmuctional goals and do and mstuchonzl goals mstructional goals and to | goals and to accurately
not acowztely determmine and acourately determune | accurstely determune determuine mastery of sach
mastery of student skills mastery of student =kill= mastery of student skalls | student’s skills and knowledge.
and knowledge. and knowledge. and knowledge.
Implemeaniz Teacher does not Teacher inconsistently Teacher conzistently Teacher consistently
tesrmg implement required testing | mmplements required mplements required implements reqmured testing
gccommedation: | zecommodations. testing accommodations. | festing accommodations. | accommodations.
Teacher works with specialists
as necessary fo ensure
accommedations meet student
needs.
(=~ Owner

11/4/2012 T:44:54 A

* All Assessments Align

* Works with specialists to ensure
accommaodations are met




Students' weekly performance iIs assessed using
a rubric, which is aligned with the instrument
report card. Records are kept that include
anecdotal notes regarding individual strengths
and weaknesses and strategies to address any
weaknesses.




STANDARD 5 (10%) - ASSESSMENT
FOR STUDENT LEARNING

lement 2-15 %

u
D

® 5.2 How do you analyze, interpret, and use
assessment data to monitor student
progress and to plan and differentiate
Instruction?
Analyzes assessment data

Uses assessment data to set goals and provide
feedback to students

Engages students in self-assessment
ALSO APPEARS ON PRE-OBSERVATION FORM




Show previous page (Left Arrow:ll

Element V.2: Teachers understand, analyze, interpret, and use assezsment data to monitor student progress 3

differentiate inztruction.

NYSED Indicators: Analyze data accurarely. Provide timely feedback to students 1o engage them in self-reflection ||
assessment data to set goals and design and differentiate instruction. Engage studenis in self-assessment of their lea |

NYSUT’s Teacher Practice Rubric ™ 2011 Edition *

Aligned with the
New York State Teaching Standards

(=) + Owner
11/4/2012 1:50:14 AkA

-

*data analyzed to DIFFERENTIATE instruct
*STUDENTS self monitor progress goals
*Suggest STEFS for achieving learning

CUICOMES.
S

4 Analyze: Teacher does not Teacher analyzes data Teacher analyzes data Teacher analvzes data acowrately
AssEssment analyze assessment data | aceurately but has 2 accurately to montor to monttor student progress and
data or amalvzes 1t mdimentary student progress and inform | desizn differenfiated mstruchon.

inzccurately. understanding of the instruction.
data.

B Uses Teacher does not use Teacher occasionally Teacher frequently nses Teacher regularly uses feedback
Assessment feedback or aszessment | uses feedback and feedback and assessment and asszessment data to set goals
data te ser data to set goals with assessment data to set data to set goals with with students and to design
goals and students or to design goals with students and | students and to design differentiated mstruction; students
provide differentiated to design differentiated differentiated mstruction self-monrtor their progress
Jeadback ro nstchon. mstruchon. towards thewr goals.
studenis

C. Engage: Teacher does not Teacher occasionally Teacher frequently engazes | Teacher regularly enzages
students in engage students m self- | engages students m zelf- | students m self-asseszment students m self-assessment of
self-assessment | assessment of thew assessment of thew of therr learming goals, thew learming goals, strategzies,

learming zoals, learming zoals, strateges, and cutcomes. and outcomes and suggests next
stratemes, or outcomes. stratemes, and steps for achieving the learming
outcomes. goals.




STANDARD 5 (10%) - ASSESSMENT
FOR STUDENT LEARNING

lement 3 - 10 %

o

® 5.3 How do you communicate information
about various components of the assessment
system?
Explains and teaches any rubric used to
evaluate student work

Provides exemplars

Students are made aware of essential
guestions/objective




AdEdEca.

Aecasses and Teacher does not Teacher provides Teacher provides Teacher provides
mterpreis provide appropnate approprate mformation; appropriate appropriate mfcrmation
AISESSTERTs mformation about or inferpretation of vanous information about and | zbout and accurate
mterpretation of asseszment data may be accurate interpretafion | mterpretation of vanous
vanous assessment rudimentary. of vanous assessment assessment data. Stodents
data. data. confribute information and
mterpretation of data.
(=) + Owner ]
117472012 7:51:49 AM

data

* STUDENTS contribute info and interpret




STANDARD 5 (10%) - ASSESSMENT
FOR STUDENT LEARNING

lement 4 - 20 %

u

® How do you reflect upon and evaluate the
effectiveness of their comprehensive
assessment system to adjust assessment and
plan instruction accordingly?

Starting with the end in mind
Uses the data driven decision making process




Understands Teacher demonstrates Teacher demonstrates Teacher demonstrates Teacher demonstrates
AsSEssment Little understandmg of hrmited understanding of | understanding of student understandmg of student
measures and student assessment student assessment assessment measures and assessment measures and
Erading DIEESUTes, O SIading Imeasures or Erading grading procedures as a means | gradng procedures as means
procedures procedures. procedures. of monitoring student progress. | of momtoring progress for
individual students.
Establishez an | Teacher does not have an | Teacher develops a Teacher develops a plan for an | Teacher develops a
assessment overall assessmment rudimentary plan for an | owverall assessment system in comprehensve plan for an
system system m whach overall assessment which formative and overall assessment system 1n
formative and/or system i which summative data 15 used to which formative and
summztive data 15 used formatve and inform mstuction summative data 15 used to
to inform mmstuchon. summative data can be inform instruction. The
used to mfcrm system 15 reviewed regularly,
nstmchon and adjustments are made as
needed.
=)~ Owner ]
117472012 7:55:55 AM
*Monitoring INDIVIDUAL students
*Reqularly reviews system and
adjustments are made as needed
4054 Approved by the WNY5 Education Department - Jul




STANDARD 5 (10%) - ASSESSMENT
FOR STUDENT LEARNING

l

T
D

ment 5 -30%

® How do you prepare students to understand
the format and directions of assessment used
and the criteria by which the student will be
evaluated?

Provides students with test taking strategies
Models the format of assessment
Rubric/criteria for success is provided




Element V.5:

NYSED Indicators: Communicate the purpozes of the aszeszments they uze. Prepare all students for the demand
foarmats and provide accommodations, including appropriate accommodations in testing con
exceptional lsarming needs. Articulate assessment criteria fo students and provide paramete
practice various formats of aszescments using authentic cwrviculum. Equip students with ass

NYSUT’s Teacher Practice Rubric™® 2011 Edition *
Aligned with e
New York State Teaching Standards

Teachers prepare students to understand the format and directions of assessments use
the students will be evaluated.

= - Owner
11/4/2012 8:02:57 AM

purposes/criteria

skills/strategies

*STUDENTS able to explain

FCOMNSISTENTLTY seeks out
*STUDENTS INDEPENDENTLY apply

S
A | Communicates | Teacher does not Teacher commumicates Teacher commmmicztes Teacher communicates
purposes and commumicate purposes of purposes of assessments, puposes of assessments, purposes of assessments, the
criteria assessments, the the assessment enfena or the assessment critena, and | assessment entena, and the
assessment criteria or the the parameters for success | the parameters for success, | parameters for success clearly
parameters for success to to students, but for some and the explanation is clear | to all students. Students are
students. students, the explanation to most students. able to explam pwposes and
1z unelaar. criteria to others.
B. | Provides Tezcher does not prepare With limrted success, Teacher prepares students Teacher prepares students for
Preparation students for assessment teacher prepares studants for assessment formats assessmient formats usmg
and practice formats using authentie for assessment formats using authenfic cumeuhom | authentic cumeulum and
cummiculum and'or does not | wsmg authenhe and provides appropnate provides approprate
provide appropriate cwmculum and provide accommodations including | accommodatons inchiding
accommodations inchiding | approprate accommodations in festing | accommodations in testing
accommeodations in tesing | accommodations conditions for students condrfions for students with
conditions for students including with exceptional learmmg exceptional learming peads.
with exceptionzl learming accommaodations in needs. Teacher consistently sesks out
neads. testing condifions for Teacher frequently seeks specialists'resources to ensure
Tezcher rarely seeks out students with excephonal | out specialists to ensure accommodations meet
specialists to ensure learming neads. accommodations meet individual student needs.
accommodations meet Teacher occasionally ndriidual student needs.
individuzl student needs. seaks out specialists to
ensure accommodations
meet individual student
neads.

O | Provides Teacher does not equip Teacher equips students Teacher equups students Teacher equips students with
assessment sKlls | students with assessment with some assessment with several assessment multiple assessment skills and
and stratezies skills and/or strategies. skills and/or strategies. skills and strategles. strategies. Students

Some students apply the Students apply the skills independently apply the skills
skills and'or shratezies and strategies when and strateges.
when coached by teacher. | coached by teacher.




AIGHLY EFFECTIVE?

® STUDENT-CENTERED

Students PARTICIPATE in Documenting their
performance

DIFFERENTIATED instruction

Students SELF MONITOR progress goals...
STUDENTS interpret Data

Monitoring INDIVIDUAL students
Students explain purposes/criteria
Students INDEPENDENTLY apply skills...



Presenter
Presentation Notes
Really …all this being able to work individually, independently and self monitor….

……why and to what end




Presenter
Presentation Notes
To give you some context….which current class will be graduating in 2020…


WHO IS THE CLASS OF 20207

Our current 5t graders



Presenter
Presentation Notes
The changes happening nationally to curriculum/education are tied to politics---
WHY?  Because it is about our COUNTRY remaining a superpower
HOW? Its about economics—The old models of business is fading away---in the future according to researchers at HARVARD 
Most work during the 20th century was ALGORITHMIC: which means you do virtually the same task in a routine manner and you are compensated at an expected rate….Perform the right steps get the right answer….Are there any parallels there to 20th century education -- teaching and testing? 
The other type of task that translates into a job is HEURISTIC- which involves Creativity and Problem Solving and INTRINSIC motivation—The Joy of the TASK---requires Self Motivation

ALGORITHMIC JOBS ARE being OUTSOURCED and Compurterized…Predictions are that these ALGORITHMIC Jobs will make up less than 30% of the workforce in the US in the future
HEURISTIC will make up 70%....HEURISTIC Is our Advanced kids now….if we need 70% of our kids to be ADVANCED…it starts to make sense why the CCS as written as if every kid is advanced….WHY Highly efffective has relies on STUDENT intrinsic motivation  
WHY IS THERE NO TIME…because change is exponential






Presenter
Presentation Notes
WE are like George Jetson on the treadmill that is going out of control….

The changes are expotential which means that the changes happen faster and faster….which is why we ALL say and experience the same thing…

As I started to explore this topic for this presentation one of the things that I found out is that as fast as the world is changing so is  the world of education….

Not just in NYS…but in the United States and Europe….





DYILAN WILLIAMS
SALZBURG GLOBAL SEMINAR
12/11/11
“HOW DO WE PREPARE STUDENTS
FOR A WORLD WE CANNOT IMAGINE™

@ In the past, we have treated schools as
talent refineries.

The job of schools was to identify talent, and let
It rise to the top.
® The demand for skill and talent was
sufficiently modest that it did not matter
that potentially able individuals were
ignored.



Presenter
Presentation Notes
This is from  a paper presented by Dylan Williams at the Salzburg Global Seminar last December….
The paper speaks to the need to make schools over to help protect the economy of rich countries in the future…..

The ideas in this paper are mirrored in Daniel Pink’s book Drive
And are mirrored in the CCS and the Natl teaching Standards upon which our Standards and Elements are mirroring….



® The demand for talent and skill iIs now so
great, however, that schools have to be
talent incubators, and even talent factories.

@ It Is not enough to identify talent in our
schools any more; we have to create it.



Presenter
Presentation Notes
How we educate needs to change…how we think about education will be changing 
What we know as teaching….you can see from the expectations for HIGHLY EFFECTIVE has already changed….

I don’t believe it will GO AWAY….I don’t believe it will GO BACK to what it was… We have to get past denial ….
We also can be angry ….but we need to turn that anger into something productive….just like grieving people do 





IN THE 2157 CENTURY
The one really
competitive skill Is

the skill of being able to
learn.



Presenter
Presentation Notes
According to Dylan Williams…according to Daniel Pink…inherent in CCS….
The great skill of the 21st century…is the skill of being able to learn independently

Truthfully is that the ADVANCED Students know how to do this
The Average Students…eventually they get there too…ever caught with some of those average kids the ones we worry we missed and find out that they are okay…they got just not as quickly as the advanced kids…we can to more kids..BUT WE HAVE TO GET THEM THERE FASTER to stay more competitive as a Nation
Which is why politics have targeted SCHOOLS so exponentially….

But we also need the resources and we have to get them to listen to us …the experts in education….and stop appointing leaders in our state who have 3-4 years in the classroom….and how do we get them to do so….

We have to turn the tables and schools –educators and parents(as representative of students) have to get involved in politics exponentially and how…lets look at professional growth for a minute and we’ll get there





STANDARDS 6 AND 7:
PROFESSIONAL RESPONSIBILITIES
FORM

@Definitely think of It as a global-year
long

®Due by Jan. 31st

@Should review and can submit again
with additions by May 15t




STANDARD 6 - (5%)
PROFESSIONAL RESPONSIBILITIES AND
COLLABORATION

clement1-10%

® 6.1 How do you uphold professional
standards of practice and policy as related to
students’ rights and teachers’
responsibilities?
Contacts parents, coaches, counselors, etc.

Teachers are consistent in upholding building
practices

Teacher interactions with stakeholder model
ethical behavior (Honest and Fair)




Teachers demonstrate professional responsibility and engage relevant stakeholders to maximize sh

learning. (=) = Owner |;|

Teaching prafessionals display the highest standards of integrity and ethical conduet; they are intellecr 11/4,/2012 8:26:41 PIM

ways consistent with a comprehensive moral code. Educators recognize that the purpose of schools iz to

responsibility to ensurs, that to the best of their ability, every situdent will learn. Teachers are keenly aled

studantz. Educators demonsivate a commitment to professional standards, problem solving and decizion *Seeks out stakeholder feedback &

comply with school, district, state and faderal regulations and procedurss. *PROACTIVE in advocating for students

Element VI.1: Teacher:;_;ﬂuld professional standard: of practice and policy as relate *Credits sources, respects intellectual =
responsibalities,

NYSED Indicators: Demonstrate a kigh standard for honesty, integrity, ethical conduct, and confiden property o ] ]
Jamiliez, colleagues, and the public. Are proactive and advocate o mest the n *Looks for training sessions that will B
staksholder feadback to inform and adjusr profezsional behavior. Advocate, mod, positivehr impact students -
use of informarion and technology, including respect for intellectual property an
sonrces. Complete raining in response to State and local requirements and juriz R

Indicators Ineffective Developing Effective Hizhly Effective

4. | Demonstrates | Teacher interactions with Teacher interactions Teacher interactions with colleagues, | Teacher mterachons with

ethical, colleagues, students, with colleagues, students, famalies and the public are | colleagues, students,

professional families and the public are | students, fammbes and consistently charactenzed by lngh farmhes and the public

behavier charactenzed by the public are usually slandards of honesty, mmfegnity, and consistently model the
dishonesty and’or charzcterized as honest highest standards of honesty,
unethical, salf-serving and ethical. T&a-.’:har 1z self-reflective and uses infegrity, and ethics.
conduct. Teacher occasionally feedback as a way to adjust Teacher1s self-reflective and
Teacher 15 not self- self- reflects and/or professienal behanaor, uses feedback as a way to
reflective and'or accepts feedback as a adjust professional behavior.
unreceptive to feedback as | wav to admst Teacher seeks out
away to admst professional behavior. stakeholder feedback on
professional behavior. hisher owm mihative.

B. | Advecates for | Teacher does not advocate | Teacher cometimes Teacher consistently advocates to Teacher 15 proactive in

students to meet the needs of advocates to meat the meet the stodents” needs. advocating for students’
students resuliing m some | needs of students needs. and mn seeking out
Indicators Ineffective Developing Effective Hizhly Effective
students or groups being efforts. resources when necessary.
1l served
C. | Demonsirates | Teacher does not comply Teacher sometimes Teacher consistently comphes with Teacher consistently modals
ethical uze of | with or advocate for the comples with and and advocates for the sthical use of ethical use of mformation
irnformation athical use of mformation | advocates for the sthical | mformation and mformzhon and mformation technology,
and or information use of information and technologzy. and ensures respact for
irnformation technology. mformation technolozy. intellectual property nghts,
techmolagy credits sources, and adheres
to safe and legal use
D. | Completes Teacher does not Teacher inconsistently Teacher consistently completes Teacher seeks out traming
traiming to complete trammes to meet | completes traimngs to frammungs to meet State and local opporfunities fo meet or
comply with State and local meet State and local requirements. exceed State and local
State and local | requrements. requirements. requirements, and
regquirements conimbutes posthvely to
and student achievement.
Jurisdictions




STANDARD 6 - (5%)

PROFESSIONAL RESPONSIBILITIES AND
COLLABORATION

lement 2-15 %

Ty

® 6.2 How do you engage and collaborates
with colleagues and the community to
develop and sustain a common culture that
supports high expectations for student
learning?

Participates in district, building level and
community activities




Element VI.2:

New York State Teaching Standards

Teacher: enzage and collaborate with colleagues and the community to devele

Alrgned with the

supports high expectations for student learning.

L= = Uhwner
11/4/2012 8:43:44 PM

*Awrare and Actively promotes
mission,/vision
*Proactively collaborates with

NYSED Indicators: Support and promote the shared school and district vision and mission to support 5
actively as a part of an instructional team. Share information and besi pracfices w teammates
Demeonstrate an understanding af the school as an organization within a historical *CDHSiStE'ﬂtl‘f shares practices with
Collaborate with others both within and outside the zchool fo suppert student groM | |others
Collaborate with the larger community to accass and share learming resources N
i
Indicators Ineffective Developing Effective Highly Effective
A | Supporis the Teacher fails to understand | Teacher has a general Teacher understands the Teacher understands the
school as an or acknowledge the understanding of the school as | schoel as an orgamzabion | school a5 an crgamzaton
5-':'5'”""-'?”:‘-"‘" school’s histoncal, an ergamization with an with an hestorieal, with an histoneal, culfural
with a visioh cultural, poliheal or secial | histoneal, cultural, polbifical cultwal, polfical and politeal and soc1al context
and mizzion context. and social context, and has a social context that that influences school
Teacher does not suppart general awareness of the mflnences school pohey policy, prachees and the
the school and district school and distmct mission and | prachees, and the school school and distriet mission
vision and mission ander ision, but 1= inconsistent and distnet mission and and vision
engages in prachces that supporting or promoting the vislon. The teacher 1= aware of and
are explicitly contrary to Vision and mossion. The teacher supports the actively promotes the
the vision and mussion vision and mossion for the | school and distact massion
purpose of school and vizion, and shives to
improvemesnt. belp others understand
them
B. | Parricipates Teacher makes no effort to | Teacher inconsistently Teacher collaborates wath | Teacher proactively
an an collaborate with teammates | collaborates with teamumates to | teamumates to support igh | collaborates with
fnseructional or to share information fulfill duties. expectations for student teammates to support high
ream. and'or best prachces with Teacher shares hmited learmng. expectations for student
colleagues to support high | mformation andfor best learming.
expectations for student practces with colleagues to Teacher regularly shares
learming. support high expectations for nformation and'or best Teacher consistently shares
student leaming. practces with colleapues information and/or best
Indicators Ineffective Developing Effective Hizhlr Effective
to Improve practice and to | practices with colleagues.
support high expectabions
fior student learming.

C. | Collaboraras Teacher does not to Teacher occasionally Teacher frecuently Teacher regularly and
with the larger | collaborate with the larger | collaborates with the larger collaborates with the willingly leads efforts to
oMM communify to access community to access and share | larger commmmty to collaborate with the larger

and/or share leaming learning resources when aceess and share leaming | commmmty to access and
TESOUrces. myited or required to do so. TesouTces. share leaming resources.




STANDARD 6 - (5%)
PROFESSIONAL RESPONSIBILITIES AND

COLLABORATION

lement 3 - 20 %

o

® 6.3 How do you communicate with families,
guardians, and caregivers to enhance student
development and success?
Uses phone/contact log, parental portal,
newsletters, web page, conference, copies of
documents etc.

Creates and provides written
Information/handouts/resources




(=) + Owner
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T k‘;?g:m; " JT ﬂn’w d *System for data collection/students
New York State Teaching Standar|| | oo oot oper/maint

Element VI4: Teachers manage and perform non-instructional duties in accord | |~ Exemplary teacher attendance
applicable expectations. *Always maintains room/student

NYSED Indicators: Collect reguired dara and maintain timely and accurate records (e.g. pl gnntrlhute < LR .
student records, erc. ). Manage their time and attendance in accordance Flﬂtl'l.l'flz'ﬂ}l' volunteers/leads SCh':”:"!'rQLSE
and school resonrces and materials. Parrticipate in school and disericr E{ T,

Indicators Ineffective Developing Effective Highly Effective

A Maintaim= Teacher does not Teacher collects required Teacher collects required | Teacher's system for collecting and
records collect required data | data, monitoring 1= required | data that s tmely and mzmtamn g requred data 15 haghly

and'or records are in | to maintain accuracy. accurately mainfamed. effective and accuwrate with students
dizarray, contnbuting to its operation and
mecomplete, or error- mamtenance as appropriate.

filled.

B Manages Teacher does not Teacher usually manages Teacher abways manages Teacher alwavs manages time and
time and manage time and'or | tme and'or attendance 1n time and attendance m attendance in adherence with
attendance aftendance 1o adherence with distnct adherence with distct distnict pudelines.

adherence with gmdelines. Student leaming | gmdelines. Teacher attendance 15 exemplary;
distnet sundelines, 15 not negatively mpacted. Teacher attendance 1= ensunng that student learming 1=
negahvd} regular and professional, always a pnonty.

mpachns stdent ensunng unnterrupted
learming. student leaming.

C. Maintain= Teacher does not Teacher nwsnally mamtains Teacher epularly Teacher always mamtainsg
classroom maintan classroom | elassroom andor school maintzains classroom and classroom and school resources and
and school and'or school resgpurces and materials. school resources. materials. Students contmbute to
TESOUICEs resources and thelr mamtenance as appropnate.
and materials.
materials

D Participates Teacher does not Teacher occasionally Teacher regularly Teacher actively voluntesrs to
in school participate m school | participates in school and participates in school and | participate in school and distact
and distriet and disimct events, distiiet events or does so distiet events. events, and sometmes assumes 3
events only when specifically leader=hip role.

asked or required.




STANDARD 6 - (5%)
PROFESSIONAL RESPONSIBILITIES AND
COLLABORATION

I

clement4-30%

® 6.4 How do you manage and perform non-
instructional duties in accordance with
school district guidelines or other applicable
expectations?
Complies with District policies and procedures in

non-instructional areas (duties, discipline,
attendance, etc.)

Timely submission for required paperwork
(grades, report cards, and progress reports, etc.)

Reports to school, class and duties on time




|Show previous page (Left Arrow)|

Element VI1.5:

NYSED Indicators:

NYSUT’s Teacher Practice Rubric™® 201

Teachers understand and comply with relevant laws and policies ||

responsibilities,

Aligned with the

New York State Teaching Standc

Commumnicate relevant repulations and pelicies to stakeholderz. Mainy |
information. Report instances of child abuse, sqfety violations, bullying |
regularions and policiez. Adhere to board policiez, district procedures) |

(=) » Owner

117472012 9:45:29 P

*proactive knowledgeable in
communicating

*models the maintenance of records
*models appropriate reporting
*actively advocates compliance
*resource for others

gain information about standards of practice, relevant law, and policy| |, a
responsibilities.
Indicators Ineffective Developing Effective Highly Effective

A | Communicate | Teacher doss ot Teacher communicates relevant Teacher knowladgably Teacher 1= proactive and

5 poiicies communicate relevant regulations and policias to communicates relevant | knowledzeahla i
regulations and policies to | stakeholders, but mav have regulations and policles | comwmunicating relsvant
stakeholders or 15 unaware | hmited understanding of such to stakehaolders. repulations and pohicies to
of such polictes. policies. stakeholders.

B. | Maimrais Teacher does pot mamtam | Teacher mmconsistently mantains Teacher mamtains Teacher models the
confidentialir | confidentiahty regarding confidentiality regardmg student | confidentahiy maimtenance of
¥ student records or records and mformation. regarding student confidentiahity regarding

miormation. records and mformation | student records and
m a professional mformaton m a professional
C. | Repores Teacher does not report Teacher reports instances of chuld | Teacher alwavs reports Teacher always reports
COnCarns mstances of child abuse, abuze, safety viclations, bullving | mstances of child abuse, | mstances of child zbuse,
safety violatons, bullying | and other concerns but may net safety violatons, safety violahons, bullying and
or other concems. be fully aware of regulations and | bullying and other other concems, and models
policies, CODCEITIS. appropriate reporiing.

D | Adheres ro Teacher does not adhere Teacher usually adheres to board | Teacher adheres to Teacher always adheres to
policies and to board policies, distrnet policies, distnct procedures, and board policies, distnet board policies, distnet
‘”"_J"'ﬂ"—'?"'"ﬂ'; procedures, and'or contracual obligations. procedures, and procedures, and confractual
obliganions contractual obligations. Teacher may not be fully aware confractuzal oblizations. | obligations, and actively

of policies and obligations. advecates comphance.
E | Acceszes l'eacher does not access ‘leacher accesses some leacher accesses leacher accesses miormabhon
PEIONPCES mformation about information about standards of mformathion about about standards of practice,

standards of prachce, practice, relevant law, and policy | standards of practice, relevant law, and policy as
relevant law, and policy as they relate to stndents” nghts relevant law, and policy | they relate to students" rnghts
a5 they relate to students” | and teachers’ responsibilibes. a5 thev relate o and teachers’ responsibilifies,
nights and teachers’ Teacher may be unaware of all students’ rnights and and serves as a resource to
responsibilities. avallable resowurces. teachers’ others.




STANDARD 6 - (5%)
PROFESSIONAL RESPONSIBILITIES AND

COLLABORATION

Element 5-25%

® 6.5 How do you understand and comply with
relevant laws and policies related to
students’ rights and teachers’
responsibilities?
Confidentiality, FERPA, CPS referrals, DASA, etc.
CSE procedures
Deadlines




|Show previous page (Left Arrow]) |

Flement VLS:

NYSED Indicators: Commumicare relevant regulations and pelicias to stakeholders. Mainy |

NYSUT’s Teacher Practice Rubric™ 201||

New York State Teaching Standa

Teacher: understand and comply with relevant laws and policies ||

responsibilities,

information. Report instances of child abuse, sqfety violations, bullyving
regulations and policies. Adhere to board policies, disfrict proceduras) |

Aligned with the

(= = Owner

11/4/2012 9:45:29 PhA

gain information about standards of practice, relevant law, and policy| |%,

*proactive knowledgeable in
communicating

*models the maintenance of records
*models appropriate reporting
*actively advocates compliance
*resource for others

responsibilities.
Indicators Ineffective Developing Effective Highlr Effective

A | Communicate | Teacher does not Teacher commumcates relevant Teacher knowledgably Teacher 1= proactive and
5 policies commumnicate relevant regulations and policies to commumicates relevant | knowledgeable m

repulatons and policies to | stakeholders, but may have repulations and policies | communicatng relevant
stakeholders or 1s unaware | limited wnderstanding of such to stakeholders. regulations and policies to
of such policies. paolicies. stakeholders.

B. | Maintains Teacher does not mamtain | Teacher mnconsistently mamtains Teacher mamtaims Teacker models the
confidentialit | confidentiality regarding confidentiality regarding student | confidenthahty mainfenance of
¥ student records or records and mformation. regarding student confidentizhty regarding

mivmation. records and mformation | student records and
m a professional mfrmaztion m a professional
L. | Reporz Teacher does not report Teacher reports instances of chuld | Teacher always reports Teacher alwavys reports
CORCErTE mstanees of child abuse, abuse, safety violatons, bullving | mstances of child abuse, | mstances of child abuse,
safetv violations, bullving | and other concerns but may not safety violations, safety violatons, bullving and
or other concems. be fully aware of regulations and | bullying and other other concems, and models
policies. CODRCEInS. appropriate reporting.

D | Adheres ro Teacher doss not adhere Teacher uzually adheres to board | Teacher adheres to Teacker always adheres to
policies and to board policies, distet policies, distnet procedures, and board pohees, distriet board policies, distriet
“'—"”.""ﬂ"?""'ﬂ"‘ procedures, andor coniractual cbligahions. procedures, and procedures, and contractual
obligations contractual obhgations. Teacher may not be fully aware confractuzl obhigatons. obhgatons, and achvely

of polhicies and obligations.

advocates comphiance.




STANDARD 7 - (5%)
PROFESSIONAL GROWTH

lement 1-30%

I

@ 7.1 Reflects on practice to improve
Instructional effectiveness and guide
professional growth. (30%)

Examines/analyzes student learning data for
professional development (example: Lit. Collab.)

Adjust practice to reflect suggestions made by
observers

Reflects on biases




NYSUT’s Teacher Practice Rubric* 201 1
Aligned with the
New York State Teaching Standai

Standard VII: Professional Growtl

Teachers set informed goals and strive for continuous professional growth,

In a world of rapidly expanding access to information, opportumity, and technelogy, educatm
themselves to align instruction with ransforming =
dynamic learming environments. Teackers uze imformation from a varisty of sources fo inform

Flement VIL.1:

tudent neads. Continued profeszional grow

(=) » Owner

117472012 9:55:23 PMA

-

Teachers reflect on their practice to improve instructional effective 5

*Reviews impact prof learning on student
acheivement
*identifies necessary steps to address bias
*geeks prof growth to address weakness

NYSED Indicators: Examing and analvze formal and informal evidence of siudent learning. Recognize the gffect of their prior experience and

possible biasez on practice. Use acguived information to identify strengths and weaknezzez and to plan professional

professional opportunthies.

growth.
Indicators Ineffective Dieveloping Effective Highly Effective
4 Reflacts on | Teacher does not Teacher occasionally exammes | Teacher regularly examines | Teacher engages in an ongomg
evidence of | examme and'or analyze |and'or analvzes formal and and analyzes formal and examinaton and analvsis of formal
student formal and informal informal evidence of student informal evidence of and mformal evidence of student
learning evidence of student leaming; professionzl growth 1= | student learming; learming; professionzl growth 15
learnim g to mform only loozely aligned with the profeszional srowth 1s aligned with the needs of students.
professional growth needs of students. alizned with the nesds of R AR
students. professional learmimg on student
achievement.
B Reflacts on | Teacher does not Teacher reflects on pnor Teacher reflects on pnor Teacher reflect: on prior
bigses reCOgnize or Em&uce however mavnot | expenences, and expenences and acknowledgzes how
acknowledge how pnior | recogm=e how those acknowledzes how those those expeniences may bas
expenences may bias experiences mav bias experiences may bias professional practice, and idenfifies
thew professional professional prachce. professional prachce. necassary steps to address any
practice. biases
C. FPlans Teacher rarely uses Teacher occasionally uses Teacher uses reflechon and | Teacher regularly uses reflechion
profezsional | reflection or other reflection and other information | other information to identify | and other mformation to 1dentfy
growth mformation to 1dentify | to 1dentfy strengths and strengths and weaknesses to | strengths and weaknesses to plan
strengths and weaknesses to plan professional | plan professional growth professional prowth
weaknesses to plan growth Teacher seaks ouf professional
professional zrowth. Teacher may need zudance growth opporiumfies to address
selecting appropriate areas of weakne=s.




STANDARD 7 - (5%)
PROFESSIONAL GROWTH

lement 2-25 %

u
D

® 7.2 Sets goals for and engages in ongoing
professional development needed to
continuously improve teaching
competencies. (25%)

Uses PD to build personal capacity

Uses appropriate goals to address weaknesses and
Improve teaching




Element VILE:

NYSED Indicators:

NYSUT’s Teacher Practice Rubric™ 2011
Aligned with the
New York State Teaching Standar

Teachers set goals for and engaze in ongoing professional developm
competencies.

Ser goals to enhance personal strengrhs and addres: personal weaknes
Jor profaszional growth and development.

(=) Owner
117472012 9:55:30 PR

C

*Goals formulated with specific student
learning needs

*provides professional
development/support for others

i P
Indicators Ineffective Developing Effective IENIY CITECave
A. Setz goals Teacher does not Teacher set: zoals to Teacher sets goals to enhance | Teacher sets goals to enhance areas

set goals to enhance areas of personal | areas of personal strengths or | of personal strengths or address

enhance personal | strengths or address areas | address areas of personal areas of personal weaknesses m

strengths or of personal wezknesses in | weaknesses m prachice. Goals | prachiee. Parsonal goals are well

address personal practce, however goals are well formulated and formmulated and mprove teachmg

weaknesses in are poorly foommlated and | noprove teaching and and leamimz. Goals are well

teaching prachice. | do not mmprove teaching learminge. formulated with specific stedant

and learming. learmng needs.

B. Engages in Teacher does not Teacher occasionally Teacher regularly engages in | Teacher regularly seeks out and
profezsional | engagen engages m opporfunities opportumtes for professional | engages in opportumities for
growth opporhmities for for professional growth growth and development. professional growth and

professional and development. development.
growth and Teacher provides professional
development. development andor support for

others.




STANDARD 7 - (5%)
PROFESSIONAL GROWTH

-

lement 3 - 30 %

u

® 7.3 How do you communicate and
collaborate with students, colleagues, other
professionals and the community to improve
practice?
Seeks feedback from stakeholders (Surveys)

Collaborates with peers to improve practice
(Data Teams)

Feedback to others is offered in professional,
supportive manner




Element VIL3:

NYSED Indicators: Demeonsirare a willingness to give and receive constructive feedback to

NYSUT’s Teacher Practice Rubric™ 201 1
Aligned with the
New York State Teaching Standas

IOprove pracice.

as part af an instructional team to improve professional practice. Rece -
others in an gffort fo improve their own professional practice.

Teacher: communicate and collaborate with students, colleague

(=) » Owner
11/4/2012 10:10:47 PhA

H

*Encourages/engages peer assessment to
improve practice
*Assumes leadership roles and works to
improve practice on team

Indicators Ineffective Developing Effective Highly Effective
A. | Gives and receives | Teacher does not mive | Teacher inconsistently | Teacher megularly mives, Teacher regularly gives,
CoRSIruciive of recelve constuctve | gives or recelves recerves and acts upon recerves, and reflects upon
Jeadback feedback to mmprove constructive feedback constructive feedback to constructive feedback to
professional practice. | fo mprove mnprove professional mmprove professional praches.
professional practice. practce. Feadback to Feedback to colleagues 15
colleagues 1= conveved ma | conveyed m a professional
professional and supportive | and supporbve manmer.
INADTIST. Teacher encourages and
engages 1o peer assessment to
mmprove professional prachee.
B. | Collaborates Teacher does not Teacher inconsistently | Teacher megularly Teacher actrvely and
collaborate with peers, | collaborates with peers | collaborates with peers to consistently collaborates wath
or Inferachions are o ImpIove mnprove professional peers to improve professional
negatve. professional practice. prachce. practice.
Teacher assumes leadership
roles and works to mprove

practice on the teamy.




STANDARD 7 - (5%)
PROFESSIONAL GROWTH

lement4-15 %

u

® 7.4 How do you remain current in their
knowledge of content and pedagogy by
utilizing professional resources?
In-service work/Graduate Work

Offers information from professional journals or
organizations to inform work




NYSUT’s Teacher Practice Rubric™ 201 1
Aligned with the
New York State Teaching Standar

(= = Owner

11/4/2012 10:20:08 PM

H

resources

*Leadership role in promoting relevant

*Engages in research based on new

Element VII.4: Teachers remain current in their knowledgze of content and pedag leg rning|
NYSED Indicators: EBemefir from, contribute to, or become members of appropriate profas:
literature and other professional development opporfunitias o increa
Expand their lmowledge of corrent reseavch az it applies fo mmm{u'q
%, &
Indicators Ineffective Developing Effective Highly Effective
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memberzhips orgamzatons. Teacher orgamzations. Teacher and demonstrates new and demonstrates new
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professional resources to and’or uses professional | practice. prachce.
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@ Taking Leadership roles

® Engaging new research in practice
@ Seeks peer assessment

@ Provides prof development

® Formulates goals with student learning
@ Seeks prof dev for weaknesses

@ Addresses biases

@ Volunteering/leading school events
® Impeccable records

@ Proactive advocate for students

@ Proactive collaboration

® Promote school’s mission

@ Share practices with others




Why education in finland
works
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Real relationships Real respect b/t teahers and adms
Small class sizes-truly differentiate instruction
Teachers are seen as professionals—
want to know if children learning? Ask the teachers
Teachers say in Finland they feel valued and appreciated by society
Pride community has in teachers
Number of teaching hours-half the work week: Other half-collaborating/curriculum development/parent contact
Learning is intergrated through all content and not one subject is valued above another
No one size fits all
Education is run by the educators
Engaged in problem solving not in winning arguments
How can we all together help educate children 

This is where we need to be and how do we get there…
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What we are up against feels like we are pushing that rock up the hill and it keeps falling down and hitting on the head….how do we change our reality?

 consider Socialnomics for a moment
Raise your hand if you have a a facebook account
Look around
Now Raise your hand if you ever do school work on a snowday (or a storm day till you lose the power—or if you do school work over the summer) look around….
Now raise your hand if your non-teacher friends understand and appreciate how much time and effort you put into your work as an educator outside of your school day
So what if on FACEBOOK…instead of posting that you hope we have a snowday Thursday so you can enjoy your hot cocoa and watch Kelly and Micheal LIVE…which BTW really annoys the crap out of your non-teacher friends…

what if you posted that if we have a snowday it will give me time to catch up on my plans for the 2nd quarter…research for Common Core Standards…or writing CCS units…or just looking up content information….

What would your friends think about you , no respect you. as a teacher then? 



SCORING

® (20) STATE SCORES: They assign the score
without much explanation

OR SLO: You have Control the Target and how you
set up the SLO

® (20) LOCAL: Final: You are contributing to its
writing

® (60) MULTIPLE MEASURES
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Let’s talk about the scores because that is a part of this whole thing….so you know the breakdown


@STATE SENDS A SCORE -OR-

@SLO Is Based on those meeting
target

48% meeting target is In the effective
range

@FINAL is Based on % of all students
who pass
48% passing Is In the effective range
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Look at the lowest range on the HEDI for the effective range

Think of it in these terms….
If only 48% of your students passed got a 3 or 4 on the state exam
Or only 48% of your students passed the Regents 
Or only 48% of your students passed your class would we think you were effective? 

The way the score ranges are set up by the state –the presumption is most good teachers will be effective, and a few more will be highly effective….

The range of 0-64 as ineffective is the largest so you have compensate the range…
Yes it is a numbers….game …..it is stacking the deck and quite frankly we wondered in the SED APPR police would approve our ranges….and NO it has nothing to do with truly effective teaching…treating us as professionals…giving us the voice ….no…..

Labelling teachers externally is wrong…scoring them….publishing them like they did in the city last year wrong but it is part of the law and to change it takes politics and the machine is working on it but in the mean time you have to have a system to meet the law…


WHAT IS “SATISFACTORY™

@ Effective and Highly Effective

® NO APPEAL of these

® Either one and “You’re Good”’- Move ON
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So with that said about scoring
The Highly Effective vs. Effective

I have to say I really am okay being an effective teacher by this system…
Because what does this slanted system matter to what I do in my classroom? 

Do I really need that carrot to validate me? Do I need that label to tell me what I do in my classroom daily with my students, in my position as a faculty member, as a department leader…NO …I know I am effective I come here planning to be effective not for some stupid scoring system BUT for my kids …because that’s who truly matter that I am effective….I’m effective and I’m okay

Hell, in my mind I’m highly effective….and I’m good with that I don’t need a label to validate my career

Besides you know that whatever you get this year…it’s scrapped next year and you start over …
Look how many times the state has changed the cut scores to play with numbers…don’t you think they will keep tinkering with this the same they have with the kids
We have too much important work to do to worry about a label with that said let me show you the scoring system for the 60 points


SCORING RUBR

Danielson's Framework for Teaching (2011 Revised Edition)
Conversion Flow Chart

Step 1 Step 2 Step 3 Step 4 Step5 |Step 6
Evaluator Gives

Determine Relative [Determine Every Teacher a Weigh Total
Value Relative Value Rating of 1-4 in Each Domain
of Each Domain of Each SubDomain as |Subdomain Weigh Total Score and
(hypo--to be part of the Domain (hypo-|(4=HE, 3=E, 2=D, 1=I) Subdomain [Domain Compute
negotiated) -to be negotiated HYPO Scores Score Score

Standard

1:

Knowledg

e of

Students

and

Student

Learning 10%

1.1: Teachers demonstrate knowledge of child and
adolescent development, including students’ cognitive,
language, social,

emotional, and physical developmental levels. 25%) 3.00 0.75

1.2: Teachers demonstrate current,
research-based knowledge of learning and language
acquisition theories and processes. 5% 3 0.15

1.3: Teachers demonstrate knowledge
of and are responsive to diverse learning needs,
strengths, interests, and experiences of 20%) 3 0.60

1.4: Teachers acquire knowledge of individual students
from students, families, guardians, and/or caregivers to
enhance

student learning. 15% 3 0.45

1.5: Teachers demonstrate knowledge of and are
responsive to the economic, social, cultural, linguistic,
family, and community

factors that influence their students’ learning. 20% 3 0.60

1.6: Teachers demonstrate knowledge
and understanding of technological and information
literacy and how they affect student learning 15%) 4 0.60

Total 100%, 3.15 0.315]
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You have this large sheet.
One side is blank 
ON one side I filled in the blanks

This is the score sheet the admins have you will see the total score  as part of the components…but the admins don’t have to show you this sheet…

What we want you to know…it was designed by NYSUT…the weights were negotiated as I mentioned before…what was most important for educating children…what was most concrete for showing evidence….
So what happens is this 




Standard

I
Knowledge
of Content
and
Instruction
al

Planning

19%

Il.1: Teachers demonstrate knowledge
of the content they teach, including relationships among
central concepts, tools of inquiry,

15%

0.45

11.2: Teachers understand how to connect concepts across
disciplines and engage learners in critical and innovative
thinking

and collaborative problem-solving related to real world
contexts.structures and current developments within their
discipline(s).

10%

0.3]

11.3: Teachers use a broad range
of instructional strategies to make subject matter accessible.

10%

0.3]

11.4: Teachers establish goals
and expectations for all students that are aligned with
learning standards and allow for multiple

20%

0.6

11.5: Teachers design relevant instruction
that connects students’ prior understanding and
experiences to new knowledge.

25%

11.6: Teachers evaluate and
utilize curricular materials and other appropriate resources to
promote student success in meeting learning goals

20%

0.6

Total

100%

0.57]
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Adm puts in a value for the element evidence at the end of the year after reviewing all the evidence that has been tagged
IT is 1 for IE, 2 for D, 3  for E, 4 for HE
The number is timed by the element weight and the all the element weights are averaged and timed by the standard  weight 
Which is then average for a composite score all the way on the bottom 


Standard
11:
Instruction
al Practice

30%

Ill.1: Teachers use research-based
practices and evidence of student learning to provide
developmentally appropriate and standards-driven instruction

that motivates and engages students in learning 10%) 0.3

111.2: Teachers communicate clearly and

accurately with students to maximize their understanding and

learning. 20%) 0.8

111.3: Teachers set high expectations and

create challenging learning experiences for students. 15%) 0.45]

1l.4: Teachers explore and use a variety

of instructional approaches, resources, and technologies to

meet diverse learning needs, engage students and promote

achievement 25%) 0.75

1.5 Teachers engage students in the

development of multi-disciplinary skills, such as

communication, collaboration, critical thinking, and use of

technology 10%) 0.3

111.6: Teachers monitor and assess

student progress, seek and provide feedback, and adapt

instruction to student needs. 20%, 0.6
Total 100%, 3.2




Standard
V:

Learning
Environme
nt 21%
IV:1 Teachers create a mutually
respectful, safe and supportive learning environment that is
inclusive of every student 20%) 0.4
IV:2 Teachers create an intellectually
challenging and stimulating learning environment 30% 0.9
IV:3 Teachers manage the learning
environment for the effective operation of the classroom 30% 0.9
IV: Teachers organize and utilize
available resources (e.g., physical space, time, people,
technology) to create a safe and productive learning
environment 20% 0.6
Total 100% 2.8




Standard
V:
Assessmen
t for
Student
Learning

10%

\V:1 Teachers design, select, and use a
range of assesment tools and processes to measure and
document student learning and growth

25%

V:2 Teachers understand, analyze, interpret, and use
assessment data to monitor student progress and to plan and
differentiate instruction

15%

0.45

V:3 Teachers communicate information
about various components of the assessment system

10%

0.4

V:4 Teachers reflect upon and evaluate
the effectiveness of their comprehensive assessment system
to make adjustments to it and plan accordingly

20%

0.8]

V:5 Teachers prepare students to
understand the format and directions of assessments used and
the criteria by which the students will be evaluated

30%

0.9

Total

100%

3.3]

0.33




Standard
VI:
Profession
al
Responsibi
lities and
Collaborati
on

5%

VI:1 Teachers demonstrate professional
responsibility and engage relevant stakeholders to maximize
student growth, development, and learning

10%

0.3

VI:2 Teachers engage and collaborate

with colleagues and the community to develop and sustain a
common culture that supports high expectations for student
learning

15%

VI:3 Teachers communicate and
collaborate with families, guardians, and caregivers to
enhance student development and success

20%

0.6

VI:4 Teachers manage and perform
non-instructional duties in accordance with school district
guidelines or other applicable expectations

30%

0.9

VI:5 Teachers understand and comply
with relevant laws and policies as related to students' rights'
and teachers' responsibilities

25%

Total

100%

0.15]




Standard
VII:
Profession
al Growth

5%)

VII:1 Teachers reflect on their practice
to improve instructional effectiveness and guide to
professional growth

30%)

0.9

\VII:2 Teachers set goals for and engage
in ongoing professional development needed to continuously
improve teaching competencies

25%

VII:3 Teachers communicate and
collaborate with students, colleagues, other professionals,
and the community to improve practice

30%)

0.9

VII:4 Teachers remain current in their
knowledge of content and pedagogy by utilizing professional
resources

15%

0.45

Domain:
Other

Total

Total

100%

100%

Evaluation

Score

3.063




Conversion
H=59-60 Average Rubric Score |Score
E=57-58 1 0
D=50-56 1.1 12|
1=0-49 1.2 25
1.3 37
1.4 49
1.5 50

1.6 50.7
1.7 51.4
1.8 52.1
1.9 52.8

2 53.5
2.1 54.2
2.2 54.9
2.3 55.6
2.4 56.3
2.5 57

2.6 57.2)
2.7 57.4
2.8 57.6
2.9 57.8
3| 58|
3.1 58.2)
3.2 58.4
818 58.6|
3.4 58.8
3.5 59
3.6 59.3]
3.7 59.5
3.8 59.8
3.9 60|
4160.25 (round to 60)
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Now look at the conversion chart on the right….
The HEDI scale of the  60 points was figured out by the number crunchers at NYSUT to figure out what you need to get to balance what the STATE might hand out as their score….



Now look at the conversions…..Effective starts at 57: you can get a 2.5 out of 4…which is 62.5% but is considered effective….


PRIVACY LAW

® WHAT THE LAW MEANS FOR YOU

@ It

nrohibits:

@Q

"he disclosure and release of annual

performance reviews of teachers or
principals. This prevents the general public
from accessing the evaluations under FOIL.

@ * Parents and legal guardians have limited
access to the final rating and evaluation
score received by their child's current
teacher for the prior school year.
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Last year the city published teachers scores…it devastated them as it had in California when they were published….

That’s why NYSUT Fought and Won these gains….
I want you to see what the Privacy Law says about scores


PRIVACY LAW

@ It requires:

@ * School districts and BOCES to ensure that
any request for a teacher's final effectiveness
rating and score is a bonafide request that
comes from a parent or legal guardian whose
child is a student of the teacher or, In the
case of a principal, a student in the school
building.

@ » The evaluation data released to a parent or
legal guardian, upon request, be only the
final rating received for the prior school
year.
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NYSUT, AFT and NEA know that this scoring of teachers is counter productive ….using standardized tests to evaluate teachers is counterproductive to what we need to be attending to in 21st c classrooms….

This is strong language that NYSUT has advised LEADERS that they will FIGHT Hard Against any district that VIOLATES this law….


PRIVACY LAW

@ If, upon parent's request, data is released,
school districts and BOCES must explain the

scoring ranges Iin the context of student
performance.

® SED must make available on its website
detailed evaluation data by district and
school building that would be used for
research, analysis and comparison. This data

must not include any "personally identifying
Information."
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SO we have as protective language as we can get 

And the fact that our legislature gave us this law in the face of the governor….shows that this is hope for reshaping this and taking out what doesn’t work…

Changing education so we can prepare kids for the future


»

BEING RHIGHLY EFFECTIVE
EVERYDAY

® Remember they send the best that they got...

® Treat them the way you would want your
child treated...yes, especially the difficult
ones!

@ Come to school prepared to give the very
best you have....everyday

® Remember we are constantly given the
opportunity to improve our craft..embrace
learning how to be a better educator
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If you want to be HIGHLY EFFECTIVE every day….don’t concentrate on the scoring CONCENTRATE on these tenets

Jim Coonan-best they have 

Treat them the way you want your child treated….remember they are someone’s child…and we don’t always know how they are treated at home….don’t they deserve to be treated as best as we can here…when they are being difficult…teach them how not be….

It is hard …to do the best everyday because we are burning the candle on all ends…take time to breathe everyday….when you are faced with an insurmountable task how do you complete it…take a deep breath and a step forward and you make a dent….in the task …

No one  prepared you for what you are facing as an educator to day…no teacher prep program…no student teaching experience….you can’t look back you have to look forward


®
The Wild @
Triangle

% Courage to Teach, Parker Palmer
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Jim Lignori introduced Parker Palmer and Courage to teach

Palmer describes the Wild Triangle as ….and that you have to focus on that dynamic 
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BTW 
Triangle or prism as a 3d form is the one of the strongest most enduring structual forms….
Just use a triangular structure for an egg drop and you will discover this


®
The Wild @
Triangle

Learning how to Learn

% Courage to Teach, Parker Palmer
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I would offer this update to that Wild Triangle….focusing on Learning how to learn

And the next time a student asks “What’s this got to do with real life? “ 

Linda Doty sin and cos—it has to do with problem solving with the intrinsic value of getting the problem right because you worked through it not because this is the answer on the test….
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TO push this rock up the hill you have to stay focused on what really matters in education
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Notice Jeb Bartlett did not ask about the student test scores on BEOWOLF ….he wanted to have a thoughtful educated discussion….that’s where we need to get to

Of all days, the day of a presidential election,  we need to make our voice heard as educators. …


When you go out into
the world, watch out for
traffic, hold hands, and
stick together.

Robert Fulgham
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We also need to realize that just like our 21st c kids…we have to be 21st c teachers

We need to collaborate with each other

And I know you are thinking when and how

We need to embrace the technology available to us…blogs…wikispaces…pod casts…

We need to share our stuff with one another….

And we need to advocate for more professional time together like they have in FINLAND which takes funding…we need this country this state to put their money behind their expectations….

Sounds impossible but 
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WORKING Together …change can be exponential but we have to stick together and realize we are all together in this task


STAGES OF GRIEF
ACCEPTANCE
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The last stage of Grief is Acceptance…

Did Sam when he was talking to Dr. Marcia ever envision the possiblity of Annie on top of the Empire State building

While this change is frustrating, maddening…and depressing …it offers us a new realm of possibilities…

One of the great things coming out of this is how excited the administrators are about what they are seeing in classrooms…ask one of them…and look at the spark in their eye….because in they are educators too…and they like us get excited about great things going on in our classrooms…




TAKING CHARGE OF APPR

®“If the solutions that others are
attempting to impose on us don't
work for the students we serve,
then we must take the
responsibility to define solutions
that do work for every student”

Dennis Van Roekel , President NEA
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Dennis Van Roekel quote….

This is what to do when you are given lemons…find a way to make lemonade…

As educators we know how to take charge…it is time to take charge of our profession

We can’t do this by bitching about it…we have to step up to the plate as professionals,we have to change our perception from Mr. Woodcock to Mr. McFadden what if we all could be thought of the way that Kevin McFadden has been revered at VC (and deservedly so) …could we get them to listen to us then


We need them to …those kids you have been focusing on to center yourself….they need them to take us seriously

APPR has opened the door for the professional conversation to happen…Locally, state wide and Nationally…we have to walk through the door and let it happen 

http://www.nea.org/home/52554.htm

I TEACH

N4

Wha T3 4oun
shpenpowen?
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We have to get out of the depression….find a way and you can’t do it alone…
You need a friend who can help you with the forms …you can bounce your answers off of them…

BTW, we considered trying to get model answers what we realized 
That just as all your teaching is individual and personal….that you have to go through the forms yourself to really wrap your head around the process 

But to ease what you have to do it is important to realize some forms you can fill out once and it might be done ….like the prof resp form….the second time you just have review and add to it…this saves time for the adm and the teacher….
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BTW we have to promote ourselves….We are doing well…


Calling NYSUT Members: T... % ||

More 3>

Tell it

likeitis

NYSUT is clear:

* Stop the obsession with standardized testing!
+ Invest in student learning, not testing!
* Devote time and resources to getting evaluations and common core right!

At every opportunity, NYSUT reiterates this message to education policymakers. Now you can add your individual voice about
students, school, district or campus.

Calling NYSUT members: Use this NYSUT-developed email form to speak up and speak out to the State Education
Commissioner and Board of Regents. Tell them:

1. How current teaching and learning conditions and obsession with testing impacts your students' success.
2. What needs to be done to get student assessment and teacher evaluation right.

Share your solutions from the front lines of education!

NOTE: This letter contains sample language. Please delete the text in brackets and use your
own words 1) to describe the impact on students and 2) to recommend solutions. Thank you!

In order to address your message to the appropriate recipient, we need to identify where you are.
Please enter your zip/postal code:

Thank you for sharing your stories and recommending solutions.

UT: A Union of Pro icnals. NYSUT represents some 600,000 teachers, school-related professionals, academic and professional faculty in higher

PRI =R

- @@i

fi ed with the An an Federation

1:35PM

3
re [ B
W0 601
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What of the first steps you can take is contacting your legislators and telling your story

Recently a teacher told me about a conversation they had with a state assemblyman….they were discussing the forms here at VC that have to be filled out as part of this process and the teacher said that had spent 2 or 3 hours preparing for their observation and probably had about another 2 or 3  hours to put in

The legislator was shocked.  He wanted to know was this from the State or required on the local level.  So the teacher contacted me and asked? 

So I told them well yes and yes.  You see the forms are set up to get the evidence for the elements and standards.  The standards were adopted by the legislature as part of RTTT and then a group of adm and teachers on committee were charged with writing the elements so yes the forms definitely came from the state although we developed them as part of the local process….and I told her she needed to let her father know that 
Which is why the teacher couldn’t have dinner with her father the state assemblyman that weekend b/c she had too much to do to prepare..
Well we all don’t have the same contact level that Melissa Bonacic has but we have this new website which lets you tell your story…and its easy
Enter your zipcode and tell your story…but let me advise you…you can’t just bitch about everything here because there is the perception out there…..you need to talk about the positive changes but also the negative…and please tell them that a 2% tax cap is totally counterproductive to what we are being asked to do…
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And now before we take questions…
I would just ask you to take a deep breath and remember why we get up each day and remind ourselves to breathe…


LINKS TO VIDEOS

© ®© ®© ® ® ® ® ® ®


http://www.youtube.com/watch?v=O8wg9hgzD9Q
http://www.youtube.com/watch?v=3I5pK9_2jXE&list=UU6oHE_BG5JwYz61bIAnt22w&index=49&feature=plcp
http://www.youtube.com/watch?v=e9JJ_Luhvr4
http://www.youtube.com/watch?v=gW_pBLzhpfI
http://www.youtube.com/watch?v=82vEP4HzQwg
http://www.youtube.com/watch?v=gauIikwAwLM
http://www.youtube.com/watch?v=YuJIjuXd9UY&feature=related
http://www.youtube.com/watch?v=XB0CORT1k9w
http://www.youtube.com/watch?v=ntdYxqRce_s

LINKS



http://www.google.com/
http://www.google.com/
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